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ABSTRACT 
The purpose of this research project was to determine how Aboriginal students in 
Prince George, British Columbia, perceive school-based counselling and how their needs might 
be better met in order to assist them in achieving success in school and in life. A similar study 
was conducted in 1994 by Vance Peavy, but was substantially different in that it included input 
from many groups of people, one of which was students, and the Peavy study was localized to 
Vancouver Island. 
This research project only included student perceptions and all participants were from 
the Prince George community, making the research valid for School District No. 57 (Prince 
George). Focus groups were held at three Prince George secondary schools. Aboriginal 
Education Workers identified students with Aboriginal ancestry to participate in the study. In 
the presence of an Elder, these group interviews explored questions relevant to counselling 
services in place and student perceptions of counselling. 
Results indicate that Aboriginal secondary school students in Prince George use the 
services of both counsellors and Aboriginal Education Workers to help meet their needs. As in 
Peavy's 1994 study, the information provided by students led to the formation of a composite 
of what students perceive to be a good counsellor. The responses that students gave to 
questions also pointed to areas where some confusion exists, such as procedural matters in 
accessing counsellors and administrator vs. counsellor roles. The study includes 
recommendations for school-based counsellors. 
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CHAPTER ONE 
INTRODUCTION 
1 
The idea for this research project was first presented to the Aboriginal Education Board 
(AEB), in Prince George, British Columbia on November 10, 1999. The original research 
proposal came about as the result of meetings between myself and members of the AEB as a 
collaborative effort to conduct research to help meet the needs of students and to hopefully 
benefit both the AEB and School District No. 57 (Prince George). 
As a teacher/administrator in School District No. 57 and a student in the University of 
Northern British Columbia' s Master ofEducation (Counselling) program, I have been 
interested throughout my studies in how school-based counsellors meet the needs of students. 
When Aboriginal student needs were discussed in my counselling program courses, discussions 
often developed into heated debates regarding just what it is that is needed in terms of service 
delivery and who should be doing it. I wondered what the students, themselves, thought. 
When I began preliminary research, I came across an important British Columbia study 
conducted by Dr. Vance Peavy in 1994 addressing this very topic. Peavy's (1994) study was 
restricted to participants from Vancouver Island and along with interviewing Aboriginal 
students, his research team also interviewed counsellors, home-school coordinators, and other 
adults who were knowledgeable about counselling services. Peavy' s report was embraced by 
the provincial government, and while the study undoubtedly became an important document, it 
left out the voice of Aboriginal students in the Central Interior of British Columbia. 
In order to hear the voice of Aboriginal students in Prince George, and to pos~ibly 
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reflect the current presence of Aboriginal Education Workers in schools, a local study seemed 
to be both timely and appropriate. From a constructivist perspective, the perceptions of the 
students in their own realities are of paramount importance. What is perceived of as reality 
varies between individuals, and as such the reality held by a school-based counsellor may be 
quite different than the realities that students perceive. It is important to understand how 
students, themselves, perceive the counselling services available to them. This study was 
designed with this in mind. The intent was to explore how Aboriginal youth, themselves, feel 
about the counselling services that are provided by provincial schools, as they are the ones 
receiving the services. While the Peavy study included the perceptions of professionals and 
other adults in the area of counselling, the current study focuses entirely on the perceptions of 
the students. 
McCormick (1998) discussed the critical need for research within the mental health 
profession in order to "design effective, ethical, and culturally appropriate interventions" for 
Aboriginal clients (p. 292). Along with this, however, comes a question about who should 
conduct research on Aboriginal issues, and I was initially cautioned by several university 
students and faculty that my involvement in this project might be inappropriate, being a non-
Aboriginal researcher. My concern is that non-Aboriginal teachers and counsellors are 
presently working with Aboriginal students and I feel it is important for us to care enough to 
meet their needs in the best possible way. This, I feel, can only be done through open 
communication in an effort to understand what their needs are. Smith ( 1999) pointed out that 
by using methodologies that are "respectful, ethical, sympathetic and useful" (p. 9), non-First 
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Nations researchers can effectively become involved in First Nations issues. I believe this 
study reflects these criteria and my concern with the option of choosing to not become involved 
was that the opportunity to work together for the good of all students would not happen. I feel 
that we need to talk about these issues and to move toward a place where dialogue is 
encouraged rather than avoided, in order to increase understanding. 
Smith ( 1999) also brings up some important questions which need to be answered. 
A. "Whose research is it? Who owns it?'' (Smith, 1999, p. 11): The research conducted in 
this study is a collaborative venture including myself, the AEB, the University of Northern 
British Columbia (UNBC), and the students involved. Ownership of the research results will 
be given to the AEB and School District No. 57. 
B. "Whose interests does it serve? Who will benefit from it?'' (Smith, 1999, p. 11): It 
serves the interests of Aboriginal students in Prince George with the possible benefit of 
improving services to them or maintaining effective services as they presently are. The School 
District, itself may benefit from it, possibly assisting in administrative and service delivery 
decisions. The AEB may benefit by having data that might be used to support initiatives and 
budget issues. Counsellors and Aboriginal Education Workers could benefit by gaining 
understanding about the needs each can help meet for students. 
C. "Who has designed its questions and framed its scope? Who will carry it out? Who · 
will write it up?" (Smith, 1999, p. 11): In consultation with the AEB and project committee 
members at UNBC, a series of focus group questions were designed. The field research (focus 
groups) was conducted by the researcher in the presence of an Elder, then analyzed by the 
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researcher, with feedback requested from the participating Elder. 
D. "How will its results be disseminated?" (Smith, 1999, p. 11): Results will be given to 
the AEB and School District No. 57 upon completion. 
Terminology 
According to the B.C. Ministry for Children and Families, "the term 'Aboriginal' 
includes First Nations governments with a land base, Metis Nation communities, urban 
Aboriginal people (status and non-status), and Inuit" (B.C. Ministry for Children and Families, 
1999, p. i). Since both the provincial government and the local school district also use the term 
'Aboriginal' in this way, I have used this definition throughout this paper whenever my own 
words and ideas are expressed. Discrepancies in terminology occur wherever I have quoted or 
have included ideas from other authors in the literature review section. In these cases, I have 
attempted to remain within their frame of reference. 
General Problem Statement 
The research problem investigated in this study was: How do Aboriginal youth 
attending public secondary schools perceive school-based counselling in Prince George, British 
Columbia? While Peavy' s 1994 study was similar, it involved a research team who 
interviewed youth, professionals, and other community members, and which was restricted to 
Vancouver Island, with a smaller comparative study being conducted in the Yukon (Peavy, 
1994). Since there were no participants from the remainder ofBritish Columbia included in 
that study, the present research project became an opportunity for Aboriginal students in Prince 
George to share their thoughts on school-based counselling. It is also an opportunity for those 
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thoughts to stand alone, without the inclusion of input from counsellors, and other adults. In 
addition to this, eight years have lapsed since Peavy's study was completed, in which time 
there have been changes in the delivery of services to Aboriginal students. 
Foreshadowed Problems 
The studies outlined in the literature review indicate an increasing awareness in British 
Columbia that ~~;::::;;:::::::s==:=::==~~~~~l..!!:=~;;:::::_:~: 
Peavy's 1994 study directly addressed these needs, but was confined to the Vancouver Island 
area of the province. Since eight years have passed since that study was undertaken (with steps 
taking place since that time to deliver increasingly improved services to Aboriginal students in 
the Prince George area), it is timely to look at the situation once again, from the students' 
perspectives. Further, since Peavy's was a Vancouver Island study, the delivery of counselling 
services in the Prince George area still remains an unaddressed issue. By conducting a study 
focusing on current counselling services within the Prince George area, information can be 
provided to indicate whether or not we are meeting the needs of Aboriginal students. This 
information could help in formulating policy recommendations for the future and it may also 
lead to increased understanding of how school·based counsellors and Aboriginal Education 
Workers work together in the delivery of services. 
The following broad, anticipated questions were designed for the purposes of the 
current research to investigate the perceptions of Aboriginal secondary school students in 
relation to the counselling services they receive. 
How do students use the counselling services available to them (through both the 
school-based counsellor and the Aboriginal Education Worker)? 
What needs do students have in counselling that are being met? 
What needs do students have in counselling that are not being met? 
What qualities do students look for in a counsellor? 
Why would students choose not to see a counsellor? 
How do students feel about including their family in counselling sessions? 
How important are traditional models, such as talking circles, to 
students, in terms of counselling? 
How could counselling services be better? 
Specific questions asked during the focus groups are listed in Chapter 4. 
Significance of the Research 
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The current research is significant in that it is offered as an opportunity for Aboriginal 
students of the Prince George, B.C. area to voice how their counselling needs are being met 
and to identify areas in which they are not currently met. It is also relevant, since the delivery 
of educational services to Aboriginal students is in a process of change both within the local 
School District and within the province of British Columbia. Since counselling services at the 
secondary level, in the Prince George model, are still delivered by Non-Aboriginal counsellors 
with the assistance of Aboriginal Education Workers, this research gives documented insight as 
to how well the current system is working for Aboriginal youth. Statistics indicate that the 
dropout rate of Aboriginal secondary students is higher than the dropout rate of the general 
population of secondary students. A study such as this could identify factors which might 
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assist in retaining these students. 
The results of this study may be of interest to counsellors, Aboriginal Education 
Workers, the Aboriginal Education Board, parents, students, teachers and School District 
administration members who are involved in student services and planning. 
CHAPTER TWO 
LITERATURE REVIEW 
8 
The literature review specifically relates to school-based counselling with Aboriginal 
students, particularly in the province of British Columbia. It is organized in chronological 
order, to give an evolving view of concerns and needs. The reader is advised to keep in mind 
that evolving views, over time, of terminology and viewpoints are representations of the 
researchers quoted and are included in the literature review as historical background on the 
current topic. 
Early Research from the United States 
In a 1990 journal article entitled, Counseling Native Americans, Heinrich, Corbine and 
Thomas discuss the counselling of Native American clients by non-Native counsellors. In four 
and one-half pages, a literature review using fifty-seven references endeavours to inform non-
Native counsellors about Native Americans, touching on aspects of values, acculturation, views 
of health, vision quests, sweat lodges, and traditional healing in counselling. The authors 
emphasize the importance of"White" counsellors being aware of their clients' cultural 
background (including cultural values and meanings), learning about those cultures, and 
attending cultural events (Heinrich et al. , 1990). They conclude that human needs can be met 
through culture and that minority cultures are not inferior, but may hold values and meanings 
that are superior, and of which counsellors should be aware (Heinrich et al. , 1990). It must be 
kept in mind that this is a 1990 American article, but is included in this review for bringing to 
the forefront the need to examine how counselling services are delivered to Aborigina~ clients. 
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Another American article, by Thomason in 1991, seems inappropriately to read like a 
"how to" manual, and reflects American attitudes in the year it was written. While this is not 
necessarily a reflection on current British Columbian attitudes, it was an earlier attempt to 
caution counsellors that a need existed to look at how they were interacting with their clients. 
Thomason (1991) cautioned that general recommendations for counselling all Native 
Americans are not possible due to variations between individuals and Nations, and their degree 
of traditionalism or acculturation to the dominant society. General assumptions which may 
lead to stereotypes should not be made (Thomason, 1991 ). 
In cross-cultural counselling, the expectations held by the client and by the counsellor 
both influence the outcome, therefore the lack of similarities in those expectations may account 
for drop out rates (Thomason, 1991). To encourage Native American clients to stay in 
counselling beyond the first session, Thomason ( 1991) suggested that the first session jump 
directly into counselling rather than being used as an information-gathering opportunity, so that 
the client will know what is expected of him/her and be more likely to return for another 
session. He also suggested incorporating Native American healing models and the inclusion of 
community or family members in sessions, even having the sessions in the client's homes 
where disclosure and counselling may feel more comfortable (Thomason, 1991 ). 
Recognizing the pull that many Native Americans feel between traditional and mainstream 
cultures, and helping clients find a balance between them is also important (Thomason, 1991 ). 
Non-Native counsellors are cautioned to involve Native American clients in social 
conversation and to establish a "relaxed, casual, and nonthreatening" (Thomason, 1991, p. 323) 
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environment for initial sessions. "As in any initial counseling session, the counselor should 
communicate warmth, caring, genuineness, and respect" (Thomason, 1991, p. 69). For 
subsequent sessions, Thomason (1991) suggested that clients should not be told what to do, but 
rather be given alternative options from which they can choose, or in some cases where 
information is required, a directive approach may be acceptable. Counsellors should be aware 
of how their clients believe change happens and work within the client's framework. In 
conclusion, Thomason ( 1991) stated that, "any skilled counselor who is sincere and meets the 
client as a person rather than as a case should be able to conduct therapeutic counseling with 
Native Americans" (p. 326). 
The Peayy Studies (1993-1995) 
On June 3, 1993, Peavy submitted the brief, Development of Aboriginal Counselling, to 
the Royal Commission on Aboriginal Peoples. In the brief, he stated with regard to Aboriginal 
counselling that "much work needs to be done both on the level of research and practical 
application and evaluation to determine what models of counselling and training are most 
appropriate" (Peavy, 1993, p. 29). He went on to suggest that some 'Eurocentric' counselling 
practices (educational resources and communication skills) are likely appropriate, but that 
individualistic and intensely verbal approaches are possibly not suited to Aboriginal 
counselling (Peavy, 1993). When a cultural belief is that family, community, and nature have 
priority over individual autonomy, then individualistic approaches to counselling would be 
inappropriate and likely unsuccessful (Peavy, 1993). Among the observations made in this 
brief was the "compelling need to improve and extend Aboriginal counselling in British 
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Columbia" (Peavy, 1993, p. 30). Other recommendations included: counselling from a holistic 
perspective (health, spirituality, work, interpersonal relationships, nature relationships) and 
balancing traditional beliefs with mainstream culture; delivering services through Aboriginal 
counsellors; Aboriginal control of counselling services; recognition of the effects of 
colonization; and assisting with transitions from school to community, community to city, and 
family to school, etc. (Peavy, 1993). 
On March 31, 1994, a research project entitled Counselling for First Nations Students 
was completed by a team of researchers, under the direction of Dr. Peavy, of the Department of 
Psychological Foundations at the University of Victoria, in British Columbia. In the fall of the 
same year, the Ministry of Education, Province of British Columbia, published a summary 
report of this study. The research problem for the study was stated as, "What are the factors 
which either facilitate or hinder First Nations participation in school-based counselling 
services?" (Peavy, 1994, p.4). This report is currently also on the British Columbia Ministry of 
Education's website. 
The data collection (interviews) for Peavy's research took place on Vancouver Island, 
British Columbia, using the snowball method to identify knowledgeable informants within the 
following groups: "students (grade eight through post-secondary), former students, counsellors, 
itinerant counsellors, home-school coordinators, and various others who were in positions to 
have first-hand knowledge of some aspects of First Nations Counselling" (Peavy, 1994, p.IO). 
A total of 60 informants were interviewed (Peavy, 1994-b ). A smaller (similar, but not 
replicated) study utilizing focus groups was conducted by Jack MacNeill at Whitehorse, Yukon 
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Territory, to increase validity, but was incomplete at the time of ministry submission (Peavy, 
1994 ). The Prince George area was not included in that study. 
There were four general areas which guided the interviews and conversations: 1) 
factors which encouraged First Nations students to obtain counselling; 2) factors which 
inhibited First Nations students from obtaining counselling; 3) descriptions by First Nations 
students of good (and bad) counselling experiences; and 4) counsellors' perceptions of 
successful and unsuccessful counselling with First Nations students (Peavy, 1994). In addition, 
three objectives of the research were established. First, was to listen to the voice of First 
Nations students and others involved with First Nations counselling (school counsellors, 
home/school support workers, itinerant counsellors, and others), specifically for what was 
good, effective, deficient, wrong, or in need of improvement; second, to form 
recommendations to improve the quality of counselling for First Nations students; and third, to 
inform and educate others (Peavy, 1994). 
A composite profile of a First Nations counsellor emerged from that research project, 
based on the perceptions of the First Nations students, counsellors, and others who were 
interviewed. The profile of a helpful counsellor included counsellors who were either of 
Aboriginal ancestry or had extensive knowledge of Aboriginal culture, were aware of cultural 
diversity, were informal and friendly, could build trust, permitted drop-in visits, were open to 
family and community, could knowledgeably assist with issues (both personal and school-
related) unique to Aboriginal students, and who used a holistic, personal approach (Peavy, 
1994b). 
13 
As outlined in the summary report of the Peavy study, the students, themselves, wanted 
a counsellor who was a friend, could help them with education and career planning, and was 
there for them with either personal or school-related problems (Peavy, 1994b). Also, First 
Nations students included in their descriptions of a helpful counsellor: "those who reach out", 
"are friendly and trustworthy", "take time to understand", "know when to leave First Nations 
students alone", "get involved in school/community events", "know students' names", "know 
about their families and bands" "are informal" "let students drop in" "don't stereotype" "see ' . , , ' 
the positives in students", and those who have First Nations ancestry or understand the 
students' cultural backgrounds (Peavy, 1994b ). Knowing this, school-based counsellors can 
refine and redirect their services to more sensitively meet the needs of these clients, if they are 
not doing so already. While there has been a small body of research conducted regarding what 
First Nations students need in terms of school-based counselling since that 1994 study, this 
remains an area where relatively little research has been published, save for some on career 
counselling, referred to later in this report. There does not appear to be any research 
investigating if differences exist (and what the degree might be) between what Aboriginal and 
non-Aboriginal students need in terms of counselling services. 
The Peavy studies presented important information about school-based counselling in 
British Columbia. They were, however, based on information and data collected from a 
sample of students not representative of the province as a whole. In addition, many adults were 
interviewed along with the students, raising a concern that those adults who worked within the 
education system may have been influenced during interviews to make their jobs look 
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favorable. Further, some of these adults based their perceptions on their past experiences in 
school, which may not give a true reflection of present circumstances. 
In 1995, Peavy wrote about career counselling for Native youth, saying "that almost no 
research has been done on Native career development-we do not even know what extent the 
term "career" is culturally sensible to Native people" (Peavy, 1995a, p. 3). He pointed out that 
career counselling should use a whole-person approach, incorporating "the need for healing, 
identity authentication, and self-esteem building" (Peavy, 1995a, p. 3). He also noted that, 
· n is perceived as often inappropriate for First 
person (Peavy, 1995a). In another 1995 document, Peavy stated that "ways must be found for 
Native students to find and use their own "cultural voices" in career exploration and to use 
their own life experiences as building blocks for a hopeful future" (Peavy, 1995b, p. 3). He 
goes on to suggest that narrative and storied counselling may be a more appropriate way for 
Native students to explore potential future careers since it is "cognizant of Native 
communication patterns" (Peavy, 1995b, p. 4 ). 
Peavy (1994) makes the following statement: " ... while culturally relevant counselling 
has been requested by First Nations again and again, it is not clear what the factors are which 
either facilitate or hinder First Nations use of school-based counselling services. Nor is it clear 
just what constitutes good (culturally appropriate) counselling for First Nations people. Most 
importantly, there has been practically no research on these topics" (p. 3). 
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The Nova Scotia Study ( 1995) 
C. Dolan's (1995) study set out to determine if counselling services were being 
effectively delivered to First Nations students within the school system in Cape Breton, Nova 
Scotia, following up on previous research indicating the need for these services. However, 
Dolan's research report fails to report how the participant sample was selected. Results could 
be interpreted differently depending on whether participation was open to all First Nations 
students, (and voluntary), or by invitations to selected informants. Fifty-four First Nations 
students were surveyed (25 males~ 29 females~ grades seven to twelve~ attending either a 
provincial or band-based school) and they then participated in a structured interview to 
determine the amount of satisfaction with counselling services and to compare the services 
available to students at band-run schools with those at provincial schools (Dolan, 1995). 
Of particular interest to the current research was the existence of paraprofessional 
counsellors (Native education officers) in the district schools. These officers worked only with 
First Nations students and were band employees rather than School District employees (Dolan, 
1995). Students were also able to access "the regular non-native school guidance counsellor" 
(Dolan, 1995, p. 236). In Prince George, most of the secondary schools now have Aboriginal 
Education Workers, but they are employed by the local school district rather than by bands .. 
They focus on meeting the needs of Aboriginal students, but may also work with other 
students. Dolan reports that even though a Native counsellor was in place at each provincial 
school, students were often unaware of this (Dolan, 1995). Dolan also stated that "each subject 
in the study was surveyed and interviewed in their school by the author, with the as~istance of 
16 
the Native counsellors" (Dolan, 1995, p. 236). The existence of the Native counsellor would 
have presumably been apparent to these students after the interview process. 
Results ofDolan's (1995) study indicated that 67% of First Nations students rated 
counselling services as "inadequate" and "rarely used" (p. 236) in the provincial schools. Band 
schools had a higher rating, though this is not given as a comparable percent in the report and 
the staffing. in terms of counsellors, for the Band schools is not clearly outlined (Dolan. 1995). 
leaving the validity of this study questionable and the need for further research apparent. 
Ninety-four per cent of First Nations students in this study rated "cultural factors which would 
strengthen their identity and self-esteem" (Dolan, 1995, p. 237) as the most important factor in 
provincial school counselling. Some of Dolan's data is confusing as it appears to only include 
reactions to non-Native counsellors in the provincial schools. 
Dolan' s (1995) study also revealed the following: 
- 70 % of all students surveyed were dissatisfied with counselling regarding personal 
tssues 
- 86 % of the students surveyed from the two largest reserves often thought about 
quitting school 
- 94 % of all students surveyed thought counselling was essential to help them stay 
in school and remain motivated 
- 82 % of all students surveyed thought it was important that school be a friendly place 
- 57 % of all students surveyed only rarely or occasionally used school counselling 
services 
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In a qualitative summary (within the same study) regarding counsellor qualities, 
students suggested that the First Nations counsellor should visit classrooms and ask students 
how things are going, along with having their offices close to where students spend their time, 
and to go where the students go to allow trust to develop (Dolan, 1995). Dolan (1995) pointed 
out a definite need for more collaboration between First Nations counsellors and "regular" 
school counsellors. She also noted that students in her study, while wanting to strengthen their 
identities, also wanted to "live successfully alongside the mainstream culture" (Dolan, 1995, p. 
242). 
Dolan's (1995) study built on research indicating a need for counselling services 
specifically for Aboriginal students by assessing if the services were being delivered in a 
meaningful way. The report is marred by technical flaws such as the lack of explanation for 
participant selection and inconsistent comparison methods between band and provincial 
schools. Vital information is left out which affects the interpretation of data. The study is 
included in this literature review, despite its shortcomings, because there are also strengths. 
One strength is that it brings into question whether students are aware of the services offered to 
them and why they choose or do not choose to utilize them. Another strength is that the study 
combined qualitative data in the form of interviews to enhance the quantitative day provided 
through surveys, to include the voice of students. 
The McCormick Contributions ( 1995-1998) 
Rod McCormick and M. Honore France (1995) brought together the current research 
and writings of the time to heighten awareness of cultural differences and available strategies 
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for school-based career counsellors working with First Nations clients, and stated that planning 
for the future is something that is difficult for First Nations clients to do when individual rather 
than collective responsibility is emphasized. School programs have little or no opportunity for 
the involvement of family in career decisions. They discuss the differences in "attitudes, 
expectations and goals" between First Nations clients and "majority clients" (McCormick & 
France, 1995, p. 27) and the difference between what First Nations clients would like in a 
career and what they see as achievable. This difference was partially attributed to perceived 
career stereotypes. Using Client Centered approaches to counselling were found to be 
ineffective with First Nations students due to this collective vs. individual awareness, and the 
authors suggested that practices be used "that are sensitive to First Nations ideology and 
philosophy" (McCormick & France, 1995, p. 28). Specifically, McCormick & France (1995) 
advocated balancing the present with the future instead of solely planning the future. To this 
end, they recommended including "immediate positive benefits of career development" 
(McCormick & France, 1995, p. 28) as being important and suggested looking at career 
planning skills as skills that can be used immediately and throughout life. 
Another balance issue McCormick & France ( 199 5) felt was important to remember to 
include in ~elling First Nations students is ~hat of the emotional, mental, spiritual and 
p)Lysical..quadrants of the Medicine Wheel . Possible careers can be looked at by satisfying all 
these entities for a student (McCormick & France, 1995). This, and seeking a balance between 
"transcendental forces, human beings and the natural environment" (McCormick & France, 
1995, p. 28) can help to a client find harmony and equilibrium. 
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McCormick & France (1995) also discussed the importance of including family and 
community members in counselling and they introduced Network Therapy as an alternative to 
individual counselling. This is where family, community elders, even friends, contribute to the 
counselling process as a support system (network) and the counsellor merely facilitates. They 
suggested that group counselling is always more appropriate than individual counselling for 
First Nations students, incorporating the collective orientation of community (McCormick & 
France, 1995). Counsellors, McCormick & France (1995) suggested, can facilitate 
reconnections with traditional spiritual ceremonies that can helpful to addressing career 
decisions and other personal development issues. 
In terms of helpful counsellor attributes, McCormick & France identified the following: 
"trustworthiness, understanding of clients' cultural values and willingness to engage in 
outreach activities" (1995, p. 29). In citing LaFromboise, et al (1993), they note that 
trustworthiness may be even more important than cultural sensitivity (McCormick and France, 
1995). Though specific reasons are not given for this in their report, trust is important in any 
client-counsellor relationship. 
Elsewhere, McCormick ( 1996) speaks about the need for "interconnectedness rather 
than autonomy" (p. 164) and that the goals of "balance, connectedness, and transcendence 
constitute some of the most important means and ends of counselling as described by First 
Nations people" (p. 164). This conclusion was based on research undertaken during his Ph.D. 
dissertation with fifty adult First Nations volunteers (McCormick, 1996). In this article, 
McCormick discussed the importance of understanding the world views of First Nations 
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clients, since their approaches to problems and problem solving are based on beliefs connected 
to their world views (McCormick, 1996). In working within '~e natural helping styles of a 
culture" (McCormick, 1996, p. 165), theories and techniques of healing which fit can be 
chosen by working within the existing belief systems of clients rather than imposing Western 
counselling theories that may not hold meaning for them. He went on to discuss the 
importance of sharing both language and world views, which includes having counsellors 
understand the traditional world views of First Nations clients (McCormick, 1996). While this 
study focused on adults, the findings are relevant to the present research since adults share their 
language and world views with adolescents within the family and the community. Being at 
different developmental stages, however, the adolescent may interpret and deal with that world 
view in a different way than an adult. This may even be something which the adolescent needs 
to work out during counselling sessions. 
In exploring the role of"connecting" in First Nations healing practices, McCormick 
(1997) found in his research that family, community, spirituality, and nature were key areas for 
that connecting to occur. McCormick interviewed 50 First Nations participants, including 
university students and other adults from a variety of occupations, with a mean age of35, and 
coming from 40 British Columbia communities, using the Critical Incident Technique (based 
on interviews around critical incidents which have given participants experience in either 
facilitating or hindering a healing process) (McCormick, 1997). 
McCormick ( 1997) indicates that the family is the first place a traditional First Nations 
person turns to when there is a problem since the family, friends, and community members are 
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a natural support system and this is where belonging is important. In discussing historical 
events, McCormick ( 1997) stated: 
The Government and Church were largely successful at separating First Nations people 
from their culture, language, religion, families, communities, and land. First Nations 
people have recognized the overwhelming need to be reconnected and to reclaim that 
which was taken, and are now acting to reconnect and strengthen those bonds (p. 178). 
The need to "connect" with spirituality was not cited as strongly in his study as the need to 
connect with family and community, with only about a third of the fifty participants indicating 
that spirituality was a necessary component of healing (McCormick, 1997). In contrast, about 
two thirds of the participants thought there was a spiritual connection between people and 
nature, with nature helping them "to feel relaxed, cleansed, calmed, and stronger" 
(McCormick, 1997, p. 180). 
While McCormick ( 1997) indicated the results of his study are not easily generalized 
because 38% of the participants were university students, he concluded that the findings of his 
research could help counsellors develop interventions appropriate for First Nations clients. Or, 
these findings could encourage counsellors unfamiliar with First Nations cultures to refer 
clients to someone more knowledgeable about these cultures, such as family and friends (even 
though they may not be counsellors). He added that counsellors "might encourage their First 
Nations clients to consider spending time alone in nature, attending traditional healing 
ceremonies or in developing the spiritual dimension of themselves" (McCormick, 1997, p. 
182). In summary, McCormick (1997), stated, "The traditional interconnected methods of 
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healing utilized by First Nations people might therefore prove to be a welcome addition to the 
practice of counselling in all cultures" (p. 183). 
McCormick ( 1998) wrote about the different ways of seeing that emerge when clients 
and counsellors come from different backgrounds. His concern was with both counselling and 
research conducted in the field, which "becomes problematic when members of one culture are 
asked to evaluate the behaviours of members of another culture" (McCormick, 1998, p. 284). 
He discussed the increased awareness that has evolved in the area of First Nations counselling, 
while indicating that many counsellors still use methods developed for "majority-culture" 
clients (McCormick, 1998). He recommended working with clients, within their own belief 
system, to listen and learn from the clients themselves (McCormick, 1998). 
McCormick (1998) pointed out that "there are very few counsellors who possess a 
comprehensive knowledge of First Nations culture" (p. 287). He added that not all First 
Nations clients will share the same beliefs and world view (McCormick, 1998). Band 
affiliation, age, and experiences of a client will all contribute to their world view. 
While literature exists about counselling First Nations clients, empirical evidence to 
support the suggested approaches is lacking (McCormick, 1998). "It seems that what is needed 
is an understanding of what facilitates healing for First Nations people . .. What is needed is a 
theoretical framework incorporating First Nations worldview and values that can also 
incorporate recommendations made by the research literature" (McCormick, 1998, p. 291). 
McCormick (1998) also pointed out that there is a trend of a decreasing amount of research 
conducted with minority cultures in recent years even though "minority cultures ex~rience a 
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disproportionate number of psychosocial problems that merit serious research attention. To not 
conduct research with these populations could be considered unethical" (pp. 291-292). 
When engaged in research with First Nations clients, McCormick (1998) suggested 
using an exploratory, qualitative methodology. Ponterotto & Casas (1991, cited in 
McCormick, 1998) suggested that working with minority research assistants and minority 
advisory groups can help to ensure that the research is relevant to the needs of the community 
being studied. 
McCormick's collective research with First Nation's clients is a wake up call to take 
into consideration world views and to engage in counselling sessions in a sensitive and 
culturally appropriate way. 
Suicide Research 
The findings of a 1998 British Columbia study offered a 'big picture' view ofthe needs 
of some Aboriginal students and their families in relation to adolescent suicide. 
Chandler and Lalonde (1998) concluded that suicide among First Nations youth is 
related to the search to "construct and defend a sense of identity" (p. 18) which transcends both 
individual and cultural changes. Instead of basing their research on the usual risk factors 
associated with suicide, they looked at personal and cultural continuity factors such as self-
government, land claims, education, health services, cultural facilities, police and fire services, 
as they exist in the lives of adolescents (Chandler & Lalonde, 1998). Their research, based on 
document analysis (difficult to interpret due to inaccurate data regarding Native vs. non-Native 
classifications, along with the reporting of some suicides as accidental deaths), indicated that in 
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communities where efforts have been undertaken to "preserve and rehabilitate their own 
cultures" (Chandler & Lalonde, 1998, p. 20), there has been a dramatic reduction in youth 
suicide rates. Enhancing personal, or self, continuity (knowing where one has come from, 
where one is, where one is going) and also cultural continuity, therefore, becomes vital to 
reducing First Nations youth suicide. 
Chandler and Lalonde (1998) pointed out that suicide rates vary a great deal within First 
Nations communities across the province, and that "some communities show rates 800 times 
the national average, while in others suicide is essentially unknown" (p. 1 ). Graphs, based on 
statistics supplied by the Office of the Chief Coroner, show these variations, but both language 
group and tribal council information was removed for confidentiality reasons, leaving no 
indication as to which areas of the province experience the highest suicide rates (Chandler & 
Lalonde, 1998). It would be helpful to know where these areas are in order to ascertain if 
variables such as closeness to a major centre, total isolation, access to other communities, etc. 
are relevant to the findings, despite understandable ethical considerations involved in releasing 
this information.. The study does tell us, however, that 111 of the bands included in the study 
(containing slightly less than half of BC Native youth), did not experience a youth suicide 
within a five year period, which cautions against generalizations (Chandler & Lalonde, 1998), 
leaving one wondering what other differences might exist between these and the communities 
experiencing suicide. 
The point is, however, that Chandler & Lalonde, (1998) believe that cultural and 
personal continuity have proven to be important factors in reducing suicide rates in 
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communities where efforts have been made to focus on these areas. They pointed out that "it is 
adolescents who, more than any other age group, are quickest to take steps to end their own 
lives" (Chandler & Lalonde, 1998, p. 5) and caution that there is empirical support "that 
suicidal adolescents are in fact uniquely characterized by a thoroughgoing inability to warrant 
their own continuity in time" (Chandler & Lalonde, 1998, p. 5), particularly at times of 
developmental transitions. For many First Nations youths, this strained sense of personal 
continuity in time is coupled with a lack of continuity in their culture, placing the future as a 
questionable entity. Chandler and Lalonde ( 1998) admit that is not clear why only some First 
Nations youth take steps to end their own lives, while others in similar circwnstances do not. 
Recommendations in their report, based on suicide rates and cultural continuity within 
the respective communities, indicated that the following are important markers of cultural 
continuity: 
a) land claims- actively securing title to traditional lands 
b) self-government - establishing economic and political independence within 
traditional territory 
c) education services - exercising some control over education funding through 
negotiations with local school districts 
d) police and fire services - band control of fire protection services and community-
based law enforcement programs 
e) health services - control over health care provisions 
f) cultural facilities (Chandler & Lalonde, 1998) 
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Their study used these markers to rate First Nations communities in terms of cultural 
continuity, then compared their suicide rates, in order to reach their conclusions. They were all 
found to have an impact on reducing suicide rates (Chandler & Lalonde, 1998). Data indicated 
that as the total number of these factors offered in a community increases, the number of youth 
suicides decreases from almost 140 per 100,000 in communities with none of the factors to 
only 40 per 100,000 in communities with all factors present (Chandler & Lalonde, 1998). 
British Columbia Government Documents 
Steps have been taken to improve cultural continuity. In a paper prepared by the B.C. 
Ministry of Aboriginal Affairs, Leslie & Storey (1999) cautioned "that there is no one 
Aboriginal or indigenous culture in Canada or North America. This will necessitate 
consultative processes within each Aboriginal community by all levels of mainstream 
bureaucracy about how services for youth are re-integrated into communities" (Leslie & Storey, 
1999, pp. 1-2). They suggest that, "Aboriginal youth will be better served through culturally-
appropriate services provided by communities of origin or urban Aboriginal communities of 
convenience" (Leslie & Storey, 1999, p. 4). Together with the Ministry for Children and 
Families, Province of British Columbia, the B.C. Ministry of Aboriginal Affairs has been 
working to make progress in these areas. 
In 1999, the B.C. Ministry for Children and Families published the Strategic Plan for 
Aboriginal Services, the purpose of which was "to require ministry regional and headquarters 
operations to develop a capacity and an understanding of the various needs and aspirations of 
the Aboriginal communities with whom they work on a daily basis" (B. C. Ministry for 
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Children and Families, 1999, p. i). One of the priorities outlined in the document was to 
improve service to Aboriginal clients. While this was not a Ministry of Education document, 
and school-based counselling is not mentioned in the report, the move by another government 
agency to improve relations and service in Aboriginal mental health is a significant and 
relevant development for counsellors. 
The recognition of the need for this strategic plan grew from statistics indicating that 
30% of all children in care in British Columbia were Aboriginal children (with some areas 
reporting 50%), while only 8% of the total population of children in B.C. are Aboriginal (B.C. 
Ministry for Children and Families, 1999). The Ministry for Children and Families committed 
themselves, "to ensure that services to Aboriginal people and communities are culturally 
appropriate, timely, equitably resourced, and accessible" (B.C. Ministry for Children and 
Families, 1999, p. 4). They have developed an action plan which includes the training and 
hiring of Aboriginal personnel. "Wherever possible, the ministry will seek to have services for 
Aboriginal people provided by Aboriginal people" (B.C. Ministry for Children and Families, 
1999, p. 12). 
BCTF Task Force on First Nations Education (1999) 
An outcome of the British Columbia Teachers' Federation (BCTF) Annual General 
Meeting of 1998 was, "that a task force be struck to investigate the effectiveness of the 
education system for First Nations students and that recommendations be made to the 1999 
AGM for improvement" (BCTF, 1999, p. 1). Included in the reasons why this task force was 
necessary was the following analysis of statistics: 
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"The percentage who finish Grade 12 with their Grade 8 cohort is only about 31 
percent. Even among those who finish, many do not receive the Dogwood Certificate 
needed to take advantage of post-secondary education. A much higher percentage of 
Aboriginal students are identified with special needs, particularly special needs that 
have a social basis, such as behaviour. More Aboriginal students drop out of school 
and at much earlier ages than other students for whom school has not been a success" 
(BCTF, 1999, p. 1). 
The report also acknowledges that there is a trend, overall, that improvements are being made 
in school retention. 
This report cites historical effects, poverty and cultural difference as reasons for the 
lack of success for Aboriginal students. Suggestions for addressing these concerns included the 
need for cross-cultural understanding and teaching practices, along with changes in 
institutional structures and practices in the system as a whole. 
While many recommendations were brought forward at the 1999 Annual General 
Meeting of the BCTF, one not adopted (Recommendation 3.3), but of interest to this study was 
"That each school district should develop a plan and services to support Aboriginal students, 
particularly at the points of transition where many students experience difficulty" (BCTF, 
1999, p. 11). 
A significant recommendation that was adopted is Recommendation 6.1, "That the 
BCTF recognizes that Aboriginal communities have the primary responsibility for defining 
what constitutes success for Aboriginal students in the public schools" (BCTF, 1999, pp. 17-
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18). Defining success and planning for growth and improvement cannot occur without input 
and guidance from the Aboriginal communities that are meant to be served. At the school 
level, we may need to be doing this more. Another recommendation not adopted 
(Recommendation 6.4) stated "That the BCTF encourage school districts to develop district 
Aboriginal/First Nations Parent Advisory Committees" (BCTF, 1999, P. 18). The same could 
be recommended for individual schools. The increased communication that could result from 
the implementation of these recommendations could have significant impact for school-based 
counselling. The more people talk to each other, the greater the understanding of each other. 
Recent Research from the United States (1999) 
In 1999, a wellness study of Native American high school students was conducted. 
While this is research from the United States, there are some points made regarding critical 
times in child development that may have serious implications for counselling Aboriginal 
students. 
Garrett (1999) reminds us of Erikson's developmental stages, with developing a 
meaningful sense of personal identity as being the main task during adolescence. He notes that 
"around fifth and sixth grade, many Native American students begin to withdraw, becoming 
sullen, resistant, and indolent" (Garrett, 1999, p. 59). This generalization must be considered 
among the factors which may contribute to the significant dropout rate of Aboriginal secondary 
school students. The inability to explain who they are, where they came from and what they 
want to do can result in confusion, alienation, isolation, and uncertainty (Erikson, 1968, cited 
in Garrett, 1999, p. 59). "By understanding the counseling needs ofNative Americ~ students, 
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school counselors may be able to develop more effective counseling interventions for helping 
Native American students deal with personal, social, and environmental difficulties resulting 
from cultural discontinuity and the process of acculturation" (LaFramboise, Trimble & Mohatt, 
1990~ cited in Garrett, 1999, p. 60). 
Garrett's quantitative study involved 155 participants (132 White~ 20 Native American) 
in Grades 9 through 12. The Wellness Evaluation of Lifestyle was used to assess each 
participant on five life tasks. Results provided support for Erikson's adolescent identity 
development theory, particularly as there were noticeable differences in the wellness scores for 
students of differing grade levels, implying "that the lower grades of high school (i.e., 9th and 
1Oth grade) may be a critical time for intervention in order to promote the development of 
young people faced with the difficult task of identity development" (Garrett, 1999, p. 62 ). 
Summary of Literature Review 
Early research from the United States, in 1990 and 1991 recognized the need for 
increased understanding when non-Aboriginal counsellors worked with Aboriginal clients. 
Peavy's studies, 1993 through 1995, are British Columbia studies that speak directly to 
our provincial situation at the time of his research. Peavy's research builds on the theme of 
increased understanding of working with Aboriginal clients, moving into the area of 
counselling with students. He was able to determine, through interviews with students, former 
students, counsellors, home-school coordinators and others, a composite of an effective 
counsellor. He felt that more research was needed to determine what culturally appropriate 
counselling looked like. 
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Dolan's 1995 Nova Scotia study was another Canadian study, this one attempting to 
determine if existing counselling services in Cape Breton's school system were effective. The 
study revealed student's thoughts towards counselling and the services offered, including their 
lack of knowledge of what was available. 
The McCormick contributions of 1995 to 1998 focussed on the need for increased 
understanding when counsellor and client come from different backgrounds. Working within 
the client's world view and respecting cultural beliefs is key to counselling sessions that are 
meaningful and helpful to clients. 
(:1998 suicide research article by Chandler and Lalonde pointed out the importance for 
youth to have both cultural and personal continuity, that can be achieved through community 
involvement in land claims. self-government, education and other community servic~ 
British Columbia Government Documents and the BCTF Task Force, in 1999, made a 
decisive move toward increased communication through consultation and working together 
with Aboriginal communities to address Aboriginal mental health concerns and education. 
Finally, recent research from the United States, in 1999, investigated the wellness of 
Native American high school students. This research emphasized a connection between 
Erikson's adolescent identity development theory and withdrawal and dropping out of school, 
further validating Chandler and Lalonde' s findings on the importance of personal and cultural 
continuity. 
Communication and increased understanding emerge as being critical to the effective 
counselling of Aboriginal students by school-based counsellors. To assist school-based 
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counsellors in Prince George to better understand their Aboriginal clients, the current study will 
facilitate discussions with Aboriginal students about the counselling services available to them 
at the schools they attend. The results will be communicated to counsellors to provide them 
with an increased understanding of their clients' needs. 
Focus Groups 
CHAPTER THREE 
RESEARCH PROCEDURES 
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Focus groups were used in this study, as suggested by Aboriginal Education Board 
members as an appropriate means of data collection. Focus groups are essentially small, 
moderated group interviews involving discussions on targeted topics, geared toward 
understanding the experiences and beliefs of the participants (Morgan, 1998). Focus groups 
were the best method for this research because they created a situation in which ideas could be 
shared between participants in a social environment (McMillan & Schumacher, 1997). 
Participants were, therefore, able to discuss their perceptions in a comfortable environment that 
was as non-threatening as a research project can create. 
Focus groups have been used often in marketing research, but they lend themselves well 
to research in social science areas, since they are a friendly, respectful research method 
(Morgan, 1998). This group discussion aspect sets focus groups apart from other forms of 
qualitative research (Brodigan, 1991). Focus groups can connect the worlds of the researcher 
and the participants of the project unlike other forms of data collection, and they do so in a 
respectful and caring way, with records of the conversation essentially becoming the data 
(Morgan, 1998). By engaging in dialogue and conversation which lead to exploration of the 
depth and emotionality of sensitive issues, focus groups have the unique advantage of group 
contact that other methods cannot offer. 
McCormick (1998) stressed this need for exploratory, qualitative methodology in 
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researching Aboriginal issues. Focus groups are designed to focus on exploration and 
discovery, on context and depth, and on interpretation (Morgan, 1998). In Focus Group 
research, purposive samples are selected by the researcher to ensure the needs of the project are 
met, but there is much flexibility in how the open-ended questions (derived from the 
foreshadowed problems) are asked and the directions the answers take as the participants 
interact with each other and with the moderator (Morgan, 1998; Brodigan, 1991). 
All focus group sessions for this research were held during the week of October 23, 
2001. The researcher began each session with an introduction of herself and a participating 
Elder, talked about the purpose of the research and described the process that the Focus Group 
would follow. Students were given an opportunity to ask procedural questions. Once the 
formal part of the group interview began, the questions were stated verbally by the researcher 
and were also written on a flip chart. When queried, students responded that they thought the 
flip chart helped them to stay focused. 
Food and beverages were available at each of the focus groups that took place for this 
research project to create a relaxed, somewhat informal atmosphere that the participants might 
find comfortable. Students helped themselves to the refreshments before, during, and after the 
group interviews. This did not appear to be a distraction, and it is the opinion of the researcher 
that it helped create a more relaxed atmosphere. The provision of refreshments was purposely 
not formally written into the research proposal and as such students were not aware that food 
would be provided prior to agreeing to participate. All of the Aboriginal Education Workers 
involved in the study suggested that they would like to give food. Students were outwardly 
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appreciative of the gesture. 
In my opinion the focus groups served the purposes of this project well. Though 
students expressed relief when the tape recording equipment was turned off at the end of the 
sessions, they did interact with each other in a manner of respectful cooperation during the 
focus groups and the format did allow for exploration and discovery as they progressed through 
the interview questions. During recording, the conversation of students was relatively formal 
toward myself and in their interactions with each other. Discussions (with the researcher, the 
participating Elder, and the amongst themselves) after the recording equipment was turned off 
were much more natural and easy going. 
Purposeful Sampling Strategies 
Focus groups use purposive samples, with participants chosen to facilitate the goals of 
the proposed project (Morgan & Scannell, 1998). "The goal in focus groups is to gain insight 
and understanding by hearing from people in depth, and this requires selecting a purposive 
sample that will generate the most productive discussions in the focus groups" (Morgan & 
Scannell, 1998, p. 56). Morgan & Scannell (1998) also point out that participants should be 
chosen for their ability to contribute to the group discussion and their comfort level in this kind 
of setting should be taken into consideration. The Aboriginal Education Workers in each ofthe 
three participating schools identified students to invite into the study as participants because 
they knew the students who would be most likely to feel comfortable in, and available for, a 
focus group discussion. Initially, students in Grades Ten, Eleven, and Twelve were given 
invitations, but Aboriginal Education Workers also identified several Grade Nine students as 
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participants. More mature students .(Gr. 10-12) were initially sought for the study as they were 
thought to be more likely to have more confidence to speak within a group than younger 
students and would likely have more knowledge of counselling. The inclusion of Grade Nine 
students was based on their perceived maturity in these areas. The groups were comprised of 
male and female students, and though a balanced ratio would have been ideal in order to 
explore issues that may have had more relevance to either males or females, this was not 
possible. 
The composition of the focus groups differed in each session. Participants at one 
school had been selected by their Aboriginal Education Worker for diversity, representing a 
spectrum of students who had little counselling experience to students who were known to 
have had social problems and had received counselling support. Participants in the other 
schools were chosen to represent a variety of grade levels and for reliability. In total, 26 
students (9 males and 17 females) participated in the study. Groups ranged in size (7, 10, and 9 
students). There were almost twice as many females as males. 
A letter of invitation was given to all students identified by the Aboriginal Education 
Workers. On the reverse of the invitation, was a consent form which outlined the purpose of 
the study and the methods to be used (including tape recording). Consent was required of all 
participants, along with parental or guardian consent. A consent form was made available to 
the Aboriginal Education Board, School District No. 57, and the University of Northern British 
Columbia (passing through all the required ethics controls) prior to distribution to schools (see 
Appendix A). Student participation was voluntary. Students had the option to remai~ silent if 
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they chose not to comment on discussion topics, and the option to leave the focus group at any 
time. Names are not used in any data collection or data analysis procedures, ensuring 
anonymity of participants. 
Consent forms to proceed with the research were also obtained from the Aboriginal 
Education Board, School District No. 57, and the principals of the three participating schools 
prior to any contact being made with either the Aboriginal Education Workers or students (see 
Appendix A). The letter of invitation is attached as Appendix B. 
Site Selection 
Focus group research was conducted at three of the four public secondary schools in the 
Prince George area that enrol students from grades eight through twelve. Middle and junior 
secondary schools were not chosen as senior students could be expected to have more 
experience with school-based counsellors. Schools were selected to create a balance 
representing students from inner city, suburban and rural neighborhoods. The actual number of 
sites included in the study was dependent on the interest and willingness of the Aboriginal 
Education Worker at the sites which were approached, since they were key in identifying 
students and arranging for time and space within the building. Since the purpose of a 
qualitative research project, such as this, is not to generalize, but to explore and eventually 
extend findings, sites chosen in this way were well-suited to the purposes of this study. 
Specific statistics cannot be given on each of the participating schools as this could lead 
to identification of students. They did, however, have a combined total enrolment of3,197 
students, of which 305 were Aboriginal. The schools averaged 3.3 counsellors each and each 
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school had one Aboriginal Education Worker. Prince George has a resource based economy 
facing enrolment decline. The sample schools represented three very different areas in tenns 
of neighborhood diversity and included both rural and urban catchment areas. 
Aboriginal Education Workers were also requested to locate a room within each of their 
schools that would be suitable for the focus group session. These locations varied. In one 
school, we met in the Aboriginal Education Worker's office which had a table large enough for 
the group to sit around. In another, we met in an empty classroom where we pushed desks 
together to make a square table that we sat around. A meeting room with a rectangular table 
was given to us at the other school. In all three focus groups, we were all able to see and hear 
each other easily. In all cases, we were constrained for time by bells and student schedules. 
Research Role 
For the purposes of data collection, the researcher assumed the role of a moderator, 
bringing each of the focus groups together to conversationally discuss open-ended questions in 
a social atmosphere. Since the presence of the researcher influences interactive data collection 
(McMillan & Schumacher, 1997), an Elder participated in all focus groups in order to help 
raise the comfort and trust level of the participating students. This concern was initially 
communicated to the researcher by members of the Aboriginal Education Board, during 
consultative meetings held prior to ihe writing of the proposal. On their suggestion, an Elder 
from the Aboriginal community was invited to attend all focus group sessions. It was pointed 
out during a Board meeting that including an Elder would also be an opportunity for Aboriginal 
students to experience being in the presence of an Elder, as some of them may not have yet 
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experienced this. This study benefited from having the same Elder, Mabel George, accompany 
the researcher to all three focus group sessions. She was identified by one of the participating 
Aboriginal Education Workers and approached by her to participate in the study. The Elder 
was given an honorarium for her services on the suggestion and arrangement of the Aboriginal 
Education Worker, provided by School District No. 57. 
It is this researcher's belief that the presence of an Elder did, as suggested by the 
Aboriginal Education Board, enhance the focus group experience for students. In each of the 
focus group sessions, she was able to share knowledge and experiences with the students that 
had meaning for them, and which the researcher would have been unable to do. Much of the 
discussions with the Elder occurred after the recording portion of the sessions were over, when 
the comfort level of all participants was noticeably raised. 
Krueger & King ( 1998) make the following point: "Some situations are so complicated 
that an objective outsider unfamiliar with the context may be unable to understand the 
complexity of events or the subtle nuances present in people' s actions. The active involvement 
and direct participation of individuals connected with a program may help make sense of what 
is taking place, not just as a source of data but also in framing the study and in collecting and 
analyzing information" (pp. 9-10). Following this advice, along with that of the Aboriginal 
Education Board, my original intention had been to invite the Aboriginal Education Worker at 
each school to be present during the focus group session at their school. This did occur at the 
first school. At the second school, however, the Aboriginal Education Worker chose not to be 
present, with the result that the student participants appeared to speak more easily about their 
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expenences. For this reason, at the third school, the Aboriginal Education Worker was given 
the choice of participating or not participating based on these observations. She asked for 
student feedback on her presence and chose not to be present during the focus group session as 
they indicated that they would feel more comfortable talking about counselling services 
without her there. While this inconsistency may appear to be a limitation in the study, this is in 
keeping with qualitative research as it is usually practiced - there is a necessity to adapt as one 
moves along reacting to and learning from each step along the way. Krueger (1994) states that 
"Qualitative research must be situationally responsive. The inductive properties of qualitative 
research assume that the researcher makes decisions and refines the quest for knowledge en 
route" (p. 141 ). It would be a limitation of the study if the researcher did not adapt the research 
in an effort to make such refinements along the way. 
Data Collection Strategies 
Data was collected through focus group interviews varying between 1 and 1 112 hours 
each. Since data collection strategies in qualitative research often emerge in the field 
(McMillan & Schumacher, 1997), variations occurred in the physical setting and atmosphere at 
each of the schools, though the delivery ofthe focus topics (specific questions in a specific 
order) remained constant (see Appendix C). The researcher introduced the main topics (based 
on the foreshadowed problems), with discussions following. The participating Elder was 
invited to intervene at any time. During the sessions, the Elder spoke infrequently, but 
contributed greatly to post-interview discussions. Students appeared to be very interested in 
sharing experiences with her. The researcher, as moderator, was free to probe or request 
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further discussion in a particular area, as was the participating Elder. 
Field notes were made by the researcher during the focus group interview, and 
observations were made immediately following each session (available for audit). An audio 
cassette recorder was intended to be used to tape all focus group meetings, but this equipment 
failed to work during the first focus group (for this group, both the Aboriginal Education 
Worker and the researcher took detailed notes as students discussed topic questions and these 
notes were combined to be used as data instead of a transcript). The audio cassette recorder 
was used successfully throughout the second and third focus groups. If students' names were 
mentioned during the focus group sessions, names were replaced by "XXX" by the researcher 
during transcription to protect the identities of all participants. Transcripts of the tapes, along 
with field notes, were used in data analysis. 
Inductive Data Analysis 
Tapes were transcribed verbatim, leaving students' names out. (As was originally 
planned, following the completion of the data analysis phase of this research, all tapes were 
destroyed. This was done in the presence of School District No. 57's Aboriginal Education 
Liaison Officer.) Borrowing from procedures used to categorize data in focus group research, 
analysis of the participant's answers occurred question by question. Themes were looked for 
within answers to individual questions, across questions, and also across sessions. Six themes 
(topics that students repeatedly focussed on regardless of the question asked) were discerned 
from the refinement of categories derived from student responses. These were first coded, then 
sub-coded for categories within the themes. Coded themes were finally extracted from the 
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transcripts and isolated for analysis of student comments within each theme. Richard A. 
Krueger's (1998) "Analyzing & Reporting Focus Group Results" provided an analytic 
framework that was used extensively in the analysis stage. Students' own words were used as 
much as possible in the data analysis, to remain within this study's constructivist perspective. 
The analysis and summary of the findings were given to the participating Elder, for verification 
and comment, before inclusion in the final results. 
Ethical Considerations 
Given that I am not of Aboriginal ancestry and (as suggested by a member of the 
Aboriginal Education Board) may not have recognized some of the body language or inferences 
made by participants, I included an Elder in the focus group sessions. There has been a 
problem, historically, with many of the processes used by non-Aboriginal researchers. Smith 
( 1999) explains that when 'research' is mentioned "in many indigenous contexts, it stirs up 
silence, it conjures up bad memories, it raises a smile that is knowing and distrustful" (p. 1 ). 
Historically, "stories about research and particularly about researchers . .. were intertwined 
with stories about all other forms of colonization and injustice" (Smith, 1999, p. 3). The fact 
that knowledge about indigenous peoples was often acquired and classified, presented to the 
mainstream society, and then presented back to those who were colonized has done much to 
create this distrust (Smith, 1999). For McCormick (1998), a decreasing amount of research is 
being conducted with minority cultures even though "minority cultures experience a 
disproportionate number of psychosocial problems that merit serious research attention. To not 
conduct research with these populations could be considered unethical" (pp. 291-292). 
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Research that is done within the parameters of world views can bridge some of this gap. 
Research involving First Nations issues by non-First Nations researchers can, however, 
use appropriate methodologies that are "respectful, ethical, sympathetic and useful" (Smith, 
1999, p. 9). The questions: "Whose research is it? Who owns it? Whose interests does it 
serve? Who will benefit from it? Who has designed its questions and framed its scope? Who 
will carry it out? Who will write it up? How will its results be disseminated?" (Smith, 1999, p. 
11) are critical and relevant questions that communities have been known to ask. Smith (1999) 
recommends using research methodologies which "approach cultural protocols, values and 
behaviors as an integral part of the methodology" (p. 15) and which are openly declared and 
written into the methodology, along with being discussed in the final results "to be 
disseminated back to the people in culturally appropriate ways and in a language that can be 
understood" (p. 15). Smith (1999) adds that 'reporting back' and 'sharing knowledge' are 
alternative ways of sharing knowledge rather than writing for academic publications. I have 
tried to be sensitive to these issues throughout the planning and implementation of this research 
and hope that asking for and responding to feedback given by members of the Aboriginal 
Education Board since the conception of this project helps to eliminate researcher bias. Their 
approval of both the draft proposal and the completed proposal was obtained, with changes 
being negotiated prior to any research being conducted. The participating Elder was asked to 
give feedback on the data analysis. Copyright permission will be granted to enable the 
Aboriginal Education Board and School District No. 57 to use the final research report as its 
members see fit. 
CHAPTER FOUR 
THE FINDINGS 
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This chapter will begin with a review of the responses to individual focus group 
questions then themes that emerged from the questions will be examined in detail. 
Responses to Focus Group Questions 
In this section, a brief summary will be made of the responses to each of the focus 
group questions. This is a problematic section to report on, since detailed analysis of responses 
to specific questions could easily lead to identification of schools and possibly identification of 
students. The discussion in this section will, therefore, remain general, with specifics given in 
the theme analysis section. 
It is in the answers to the individual questions that the most noticeable group 
differences surfaced. Possible reasons for the differences in responses between groups could 
be due to the varied composition of the groups, the quality of the relationships of students to 
each other within the groups, the amount of experience students had with counsellors, the 
nature of the relationships students had with counsellors in their building, the availability of 
Aboriginal Education Workers and counsellors at the various schools, and the dynamics within 
the groups as topic questions were introduced. Past discussion in response to previous 
questions also had an effect, which varied from group to group. 
Following are the questions, in the order they were presented to each group, with a 
general summary of each. 
1. How do you, as students, use the counselling services that are available to you at the school? 
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- school based counsellor 
- Aboriginal Education Worker 
Comments in response to this question continued to surface throughout the entire group 
interview process as many of the discussion points revolved around the services being 
provided. During the discussion that occurred within the time-frame of this question being on 
the table, the first group gave just three responses to the question, the second gave four and the 
third gave six. However, when the transcripts were analyzed by themes (taking into account 
related responses across questions) this topic kept emerging throughout the entire length of the 
focus group sessions with a resulting fifty responses in total that related to services provided 
and a further thirty responses that described problems students need help with. 
The sections entitled Theme Analysis: Services Provided and Theme Analysis: Problems 
Students Need Help With - Counsellors both give detailed responses to this line of questioning. 
2. What counselling needs do you have that you feel are met well? 
Students' answers to this question provided insight into each group. One group 
responded by comparing counsellors to the school's administrators. Another group mentioned 
the kinds of things they can count on counsellors for. The remaining group talked about 
personal relationships and the sacrifices (mostly of their time) that counsellors make for 
students and of how helpful their Aboriginal Education Worker is. 
3. What counselling needs do you have that you feel are not being met well? 
This question did not generate a lot of discussion in any of the groups. It was here that 
some students admitted they had never been to the counsellor's office or that they went there 
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infrequently. This was also where some comments began to be made regarding their 
preferences in characteristics of counsellors, not specifically answering the question. Most 
answers were positive, such as "none that I can name, most of the things I've asked to help 
with have been met" . This kind of response was not expected or requested since the question is 
worded negatively. 
4. What qualities are important for a counsellor to have? 
In all three focus groups, the responses to this question elicited one word answers and 
short phrases. There was considerable overlap between groups (see the section entitled Theme 
Analysis: Interpersonal Dynamics - Counsellors). 
5. Why might you choose not to see a counsellor? 
While there were a variety of answers to this question, all three groups indicated that 
mistrust was a fundamental reason why they might not see a counsellor. They spoke of 
situations in which they had opened up to a counsellor and felt that their trust had been 
breached and they spoke of their fears that trust might be broken if they shared personal things. 
6. How do you feel about including your family in school counselling sessions? 
The majority of responses in two of the focus groups indicated that students preferred 
not to have family members involved in counselling sessions. One group talked about how 
much family can help, particularly when administrators are involved 
7. How important are traditional models, such as talking circles, in school counselling? 
This question generated the most focused responses, with no deviation from the 
question. All three groups stayed very focused on this topic when it was introduced. Feelings 
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were divided, with some students saying traditional models could be useful and some 
indicating they would be inappropriate. Since talking circles are not currently being used at 
any of the three schools, this question generated some thought and exploration of the concept 
before answers were given. At one school, the Aboriginal Education Worker explained what 
talking circles were. At the other two, the students had participated in them and knew. 
8. Do you have advice on how school counselling services could be better? 
This question generated responses that fit into the themes of characteristics of 
counsellors, policies and the physical environment of the counselling centre, not necessarily 
counselling services. It was here that one student stated, "In my opinion, I think if our First 
Nations counsellor was First Nations, I would confide in her more." 
9. Is there anything else? What have we missed? 
These questions were asked to be sure there wasn't anything else students wanted to 
say. Few responses were given. A student in one of the groups asked, "Will anything change 
as a result of this?" and another student responded, "Maybe the group caused some 
(counselling) opportunities to be known." 
Post Group Discussion 
This was an informal part of each focus group, after the tape recorder was turned off. 
There was some very intense and interesting discussion between the researcher and the 
students, but mostly between the Elder and the students. It was also a time for the Elder and 
the researcher, and in one group the Aboriginal Education Worker, to answer questions and 
explain things that could have influenced responses or were inappropriate to discuss during the 
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recorded part of the focus group sessions. 
Because this part of the group sessions was off the record, it will not be used for 
analysis. Some students took the opportunity to share additional information with the 
researcher about personal experiences with counsellors that they did not want to share with the 
group and did not want to be used in the research. Many students took the opportunity to talk 
with the participating Elder, or listen to her speak, about residential schools, reserves, and 
language. There was consensus in one group that this was good work being done and that it 
should have been done a long time ago. During one of the post group discussions, a student 
told the researcher that "it's a stereotype that Aboriginal students need more counselling". He 
gave permission to include his statement in this research. 
The post group discussions were an exciting part of the focus group process for the 
researcher as the researcher/participant concept had passed and the researcher was able to talk 
conversationally with participants. 
Theme Analysis 
(The theme analysis process is outlined in Chapter Three - Inductive Data Analysis.) 
Interpersonal Dynamics (characteristics/preferences) 
A large proportion, 62%, of student responses to focus group questions referred to 
"interpersonal dynamics", pertaining to characteristics of counsellors, Aboriginal Education 
Workers and the students themselves. This 62% can be broken down into 29% of these 
responses being concerned with characteristics of counsellors, 2% with the characteristics of 
Aboriginal Education Workers, and 31% with the characteristics and personal preferences of 
students. 
Counsellors 
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Counsellors' professional skills were not discussed as a major area of concern by the 
students, though they felt that counsellors should know when to stop questioning and be able 
to give the right advice. One student was quite concerned about the line of questions she had 
been asked by the counsellor, using phrases such as "being too nosy", "kept asking me 
questions, like all kinds of questions, and I thought that was none of her business cause I was 
just there to talk to her", "she kept prying more and more", "I thought they were just there to 
listen and be supportive". Another student outlined her disappointment in her counsellor's 
advice-giving, "my counsellor didn't really hear me and I had way more to say and all of a 
sudden she was like, 'just do this, just do this' and then that was it". 
The personal traits of counsellors were very important to students. They felt that 
counsellors should keep confidentiality, be approachable, be good listeners, be patient, have a 
good attitude, trust students, treat students with respect, have a sense of humor, be supportive, 
be open, be friendly, have compassion, have good morals, be understanding, should be easy to 
talk to and should not jump to conclusions. It was mentioned several times that they appreciate 
it when counsellors make sacrifices for students, postpone their schedule to talk to students, 
and go out of their way to find answers for students. 
The issue of trust was raised quite frequently throughout the focus groups. Comments 
around trust (or lack of trust) in counsellors included: 
-"Strangers don't need to know personal things." 
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- "breach of trust, like say you told them something personal and they went 
around and told everyone" 
-"sometimes it's a trust issue like you don't know the person so you don't trust 
them not to run off and tell certain things to your parents or something." 
- "you'd go to them in confidence, but if you want to go to your counsellor to 
talk about something, you're going there to like I don't know just talk without 
anybody else really knowing" (and in response to this: "that's probably one of 
the reasons why you'd go to the counsellor instead of your parents") 
When asked if they had a preference for a male or female counsellor, students agreed 
that it did not matter to them most of the time, but several students said that sometimes, for 
specific situations, it did matter. 
Other revealing comments regarding counsellor characteristics are as follows: 
- "I think if our First Nations counsellor was First Nations, I would confide in 
her more" 
-"sometimes it's nice when you have the older counsellors, because XXX has 
been here for a long time and so sometimes you feel better going to talk to her 
than the other counsellors because they haven't been here as long and they don't 
really know you as well" 
Aboriginal Education Workers 
There were only a few comments about Aboriginal Education Worker characteristics. 
-"they (counsellors) try to be too nice and too understanding~ XXX (Aboriginal 
Education Worker) is more basic, has kids, understands" . 
-"I just feel better knowing that she's just like me" 
- "that she went through the same things" 
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The lack of comments about Aboriginal Education Worker characteristics might be 
explained by the phrasing of the questions to primarily elicit counsellor characteristics, which 
was the purpose of the research project. 
Students 
Characteristics and preferences of the students themselves were often determining 
factors in whether they sought help and if they did, from whom. 
Several students commented that they don't go, or have never been, to the counselling 
centre. Their reasons included that "it's a hassle to go" and they just don't like going. Other 
reasons for not wanting to see a counsellor included: 
- "I'd rather talk to a friend." 
-"I'd talk to my Mom and Dad." 
- "you might not like them particularly" 
-"shy" 
-"sometimes it's a trust issue" 
- "will they actually help you or will they just give you a list, go see this person" 
-"for certain issues, people might be afraid that they'll be judged" 
Students discussed their personal preferences for including, or not including their 
family in school counselling sessions. This elicited mixed responses from students. Many felt 
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that family members should not be included, with comments such as "I'm against it", "the 
counsellors don't know who you are and they approach it differently", "my family has a 
tendency to hold things against me for everything~ the only type of people I can open up to are 
counsellors", "I don't think family and school should mix~ once they called my Grandma and it 
screwed up my whole summer'', "If you wanted your parents to know you'd tell them." 
Many felt that family should be included in counselling sessions. "It's easier with a 
parent to go to bat for you", "my Mom came in once, I felt more comfortable". Other 
comments included having parents act as a mediator and leading to better outcomes. 
Some students indicated that it depended on the reason for the meeting. "It would all 
depend on the subject." "I think the only time a family member should be involved is if it has 
to do directly with school." "Not unless it directly involves them.". One student said, "it 
would have to be something like if you actually wanted them involved, not with the counsellor 
like well bring your parents ... " 
Services Provided 
Twenty eight per cent of responses referred to services. Services identified by students 
included giving advice, driving places, graduation information, general help, home help, 
listening when students need to talk, providing tools (lending supplies), answering questions, 
schedule changes and tutoring. 
Comments about services students see counsellors for included the following: 
- ')ust need to talk to somebody" 
- "advice, on anything" 
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-"when you're having trouble with your working" 
- "questions, mostly they're being answered and if not they' ll get back 
to you; the questions are answered when you come back" 
- "the counsellors in the school I just talk to about my school work and my 
classes and stuff" 
- "if you need a ride or anything they're willing to pick you up ... " 
-"even if you have questions that they don' t know the answers to they go out of 
their way to find the answer for you" 
Comments about services that students see Aboriginal Education Workers providing 
included the following: 
-"I just go there, to the Aboriginal Worker ifl need help in any of my classes" 
-"I usually go there to get tutored, she's my tutor" 
- " I just go there to talk" 
- "I went to the Aboriginal Education Worker when someone was harassing 
me" 
Comments about services that students see either (or both) the counsellors or the 
Aboriginal Education Workers for included the following: 
- " I find, as a resource, just help in school and school work, basically that, sort 
of like a resource if I need an extra like pen or something I can go there and get 
it" 
- "if you' re having problems in your household" 
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- "I just go there to talk" 
A specific focus group question regarding service provision, Question #7, was "How 
important are traditional models, such as talking circles, in school counselling?" Many 
students thought talking circles would be good or "cool". There was a range of experiences, 
some had never participated in talking circles, and others understood them well. One student 
said, "it would be good, respectful, everyone listens, like this" (referring to the focus group). 
A number of students voiced concerns that included: 
- "not a good idea- it would make me the centre of attention; I wouldn't like 
that; I wouldn't want to say anything" 
- "if it is like your traditional issue then it probably would be best, but if it's like 
something for school then you just wouldn't need it" 
- "things like the talking circle would include everybody around you and 
everyone would hear what you're saying, sometimes you don't want everyone to 
hear, you just want to go to the counsellor" 
During discussions about counselling services, students were positive and did not 
indicate that there were any services they were in need of that they couldn't get help for (either 
from the counsellor or the Aboriginal Education Worker). 
Problems Students Need Help With 
Twenty per cent of student responses involved the problems they need help with. They 
included class changes, class work (tutoring), office (discipline), home, money, personal 
problems, career and education. 
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A distinction appeared here between services usually provided by counsellors and those 
provided by Aboriginal Education Workers. Students across groups agreed that they see 
counsellors for course changes and information about careers, universities, scholarships, and 
educational programs. One student said that counsellors could help with money problems and 
another said that counsellors could help when administrators think they're lying. Another 
student said (of counsellors), "They're keeping me in school." Some students said they go to 
their Aboriginal Education Workers to talk to about problems with course work (when they 
need tutoring), and when they have home or personal problems. 
The discussions indicated that the problems students had were indeed being addressed, 
either by the counsellors or the Aboriginal Education Workers. They seemed clear about 
whom they preferred to see for specific problems and or for getting help with problems. 
Policies 
An unexpected theme developed around policies that are in place in the schools, 
comprising 17% of overall responses. For the purpose of this study, policies were determined 
to be those rules or guidelines that are inflexible and put in place or carried out by 
administration. Responses regarding policies were generated from seven out of the nine formal 
questions asked. 
There was some confusion around whether it was necessary to secure an appointment to 
meet with a counsellor or whether students could drop in as needed. Some students expressed 
a concern that they would like to be able to drop in on counsellors, but they always felt they 
needed an appointment and a reason. Some students thought appointments were always 
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necessary while others thought it was acceptable to drop in. There was also uncertainty about 
how many counsellors were in each of the counselling centres. 
The topic of assigning students to counsellors alphabetically by last names, and by 
programs, was discussed. This is the practice in each of the focus group schools. Most 
students who commented on this policy thought that this worked well. There was general 
agreement that they had the freedom to see another counsellor if they preferred to "because 
then you can go to somebody that you feel comfortable with, not somebody you're just 
assigned to". One student had an interesting analogy about being assigned to a counsellor-
"it's just like a blind date, you don't know who that is, you're just thrown in". 
Administrators (principals and vice-principals) were referred to often during one of the 
focus group sessions, at times seemingly interchangeably with counsellors. Negative 
comments about administrators spoke to their non-adherence to confidentiality (counsellors 
keep things confidential), their need to follow District rules, their assuming students are lying, 
and their acting like cops. It was mentioned that including family members in discipline 
meetings with administrators was helpful. Other comments about administrators included the 
following: 
- "good principals talk and listen to kids" 
- "I knew one excellent administrator; he gave respect, he drove us home, he 
treated us like grown-ups" 
- "sometimes students get angry when admin comes down on them; get too 
defensive" 
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Environment of Counselling Centre 
Five per cent of responses referred to the environment of the counselling centre. This 
represents a small percentage and the environment was only mentioned in two of the three 
focus groups. It has been included as a theme, however, because the reasons discussed might 
deter a student from seeking counselling. Most of the comments concerning the environment 
were generated in response to the question "Do you have advice on how school counselling 
services could be better?" 
Some students felt that the counselling centre was often too busy. A comment was 
made that if the counsellors are busy "you can come back later". In response to that, a student 
quickly said, "But sometimes there is not, you can't always go back later, I mean like 
sometimes you need them when you need them and they have to be there, cause there's not 
always a later." 
Other comments focused on the physical space and general atmosphere. Concerns were 
that the counselling area isn't very open, the counsellors are in their own offices, the secretary 
is there, and it's not a place to hang out. Other comments included that the counselling centre 
is intimidating and not inviting. As one student put it, "if someone goes in there and is 
pregnant and they ask why you want to see them, they might not want to say why out in the 
office, but they don't get in if they don't say why". 
Though only 5% of the responses referred to the environment, the haunting words, 
"there's not always a later" stayed with me long after the focus groups sessions were over. 
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Unanticipated Results 
One unanticipated result was with regard to appointments. There was disagreement and 
lack of knowledge as to whether an appointment was needed to see a counsellor, or if dropping 
in was acceptable. While students seemed clear about what kinds of services counsellors could 
offer, they were unclear about how to access them. This lack of clarity did not extend to 
Aboriginal Education Workers. Students spoke as though they felt they could see their 
Aboriginal Education Worker for help whenever they wished. 
Another unanticipated result related to the frequent (negative) references to 
administrators in one of the focus groups, at times with administrators and counsellors being 
used interchangeably in response to questions. This illustrates why the perceptions of the 
students themselves are so important. Though administrators and counsellors may be clear on 
their roles, students may not. A possible explanation for this role confusion, based on student 
comments, may be that some students in this group had more experience (surrounding 
discipline issues) with administrators than counsellors. 
Roles of counsellors and Aboriginal Education Workers also overlapped according to 
student responses, but this overlap was perceived by students as being a choice in some 
situations between seeing either the counsellor or the Aboriginal Education Worker. They 
were clear about who they would see and did not indicate any confusion between the two. 
Feedback from Participating Elder 
It was important to the integrity of this project that the Elder who attended all three 
focus groups be invited to read Chapter Four and to have her comments included in the final 
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report. It was also an opportunity for any errors or omissions in the reporting of the focus 
group interviews to be brought forward. 
On May 21, 2002, I met with the participating Elder, Mabel George (permission to use 
her name given, see Appendix A), for a closing (exit) interview to validate and comment on the 
analysis and findings. Mabel George advised the researcher, during the meeting, that the 
analysis and summary in Chapter 4 was accurate and that students did not appear to be stressed 
during the focus groups. 
Mabel George' s comments on the focus group sessions included the following: one 
focus group of students was "more settled and thought of the questions more closely"; "when 
mentioned, that other schools were asked these questions, some seemed to feel, then, they were 
not the only ones, they (relaxed?) more at ease to give their opinion"~ "some students felt that 
going to the counsellor's office was admitting they are not like others"~ "uneasy feeling to be 
center of attention"~ ''appointments with counsellors and the principals seems to point you out 
when it could be casual"~ "frustrating when we need help and the counsellors feel our concern 
is nothing to them - will they understand me? - am I worthy of taking up their time?''~ "white 
kids think we are up to something or in trouble". Mabel George also stated that counsellors 
need to get parents interested and she recommended that social workers be introduced to 
students. 
When asked how student attitudes had changed since she worked with students in the 
school system, Mabel George responded that not much has changed in students' attitudes since 
1971-1985. 
Conclusions 
CHAPTER FIVE 
DISCUSSION 
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This chapter begins with a summary ofthe findings introduced in Chapter Four then 
discusses specifically the counselling services that Prince George Aboriginal students see as 
being desirable. Findings of this study are related to those of other studies described in the 
literature review. Implications for professional practice and understanding in the field are 
discussed and recommendations are given for both school counsellors and for further research. 
Summary of Findings 
Interpersonal dynamics, comprised of the characteristics of counsellors and Aboriginal 
Education Workers along with the characteristics and preferences of students, emerged as the 
most important factors in counselling service delivery to students. It is interesting to note that 
while negative comments were made about both counsellors and administrators during the 
course of the focus group interviews, there were no negative comments made about Aboriginal 
Education Workers at any point. This is an important observation which could have 
implications, through further research, for the success of school counselling in terms of 
whether students relate more positively to Aboriginal Education Workers than to counsellors 
and why. 
Having counsellors listen to them and being able to trust counsellors were very 
important to all the groups. In addition to this, students want counsellors who keep 
confidences (trust again), are approachable, are patient, have a good attitude, have a sense of 
61 
humor, treat students with respect, are supportive, are open and friendly, have compassion, 
have good morals, are understanding and easy to talk to, and don'tjump to conclusions. 
Students did notice and appreciate sacrifices that counsellors and Aboriginal Education 
Workers (and administrators) make for students. Most students felt that it was not a concern if 
their counsellor was not the same gender as themselves, though some girls felt it mattered in 
specific situations. 
The personal preferences of students also plays a part in the interpersonal dynamics and 
the influence this has on accessing services. Many students indicated that they preferred to talk 
to a friend or their parents. This is interesting since there was discussion around the 
involvement of family in counselling session, during which many students indicated that it was 
not appropriate to involve family members. It cannot be determined from these discussions if 
students want their family involved in their problems, though many do prefer to talk to their 
family, than a counsellor. What can be determined from these discussions is that students 
would prefer not to share their problems with their family and school counsellors together. 
Other characteristics and preferences of students included being too shy to go to a counsellor 
and a lack of confidence in the ability of a counsellor to help them. 
Services that counsellors were providing to respondents were identified as giving 
advice, driving places, graduation information, general help, home help, listening, providing 
tools to work with, answering questions, schedule changes and tutoring. Aboriginal Education 
Workers were perceived to provide similar services with the exception of providing graduation 
information or making schedule changes. Talking Circles were not practiced in any of the 
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three schools and students were divided in their opinions about whether they should be used in 
school settings. Students did not indicate at any time that there were services they needed but 
could not get from either their counsellors or Aboriginal Education Workers, though they 
sometimes expressed a reluctance to access the services for reasons described above. 
Closely linked to services identified are the kinds of problems students require 
counsellor support for. These were class changes, class work (tutoring), office (discipline), 
home, money, personal problems, career and education. Again, Aboriginal Education Workers 
were perceived to offer the same services, with the exception of assisting with class changes, 
career and education decisions (including scholarships and universities). Many students said 
they go to counsellors with these problems and many students said they would see either. 
Aboriginal Education Workers were referred to more often than counsellors for tutoring 
students. 
There was a lack of certainty about whether appointments were needed to see 
counsellors or whether students were welcome to drop in. This uncertainty did not extend to 
Aboriginal Education Workers. Students did not see the· alphabetical assignment of students to 
counsellors as a problem, and most felt they were able to see another counsellor if they wanted 
to. 
The environment of the counselling centre was a factor in accessing services. There 
was a concern that it was often too busy. Other comments included that it is intimidating, not 
inviting, and not a place to hang out. 
Counselling Services Perceived as 
Desirable to Aboriginal Youth in Prince George 
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If a composite profile of an exemplary First Nations counsellor were to be created from 
the present study, based solely on the perspective of Aboriginal students participating in this 
study, the counsellor would: be a good listener, be trustworthy, keep confidences, be 
approachable, be patient, have a good attitude, have a sense of humor, treat students with 
respect, be supportive, be open, be friendly, have compassion, have good morals, be 
understanding, be easy to talk to, be available for drop-in visits, make sacrifices of time, would 
include family members only by mutual agreement with students, would not jump to 
conclusions, and it would help if they were Aboriginal themselves. 
Our composite counsellor would continue to provide the following services: giVe 
advice, drive students places, give graduation and career information, give general help, help 
students with home and personal problems, listen, provide tools for students to work with, 
answer questions, change schedules, and tutor students. She or he would also mediate or assist 
with discipline issues that they and administrators are involved in, and help with money 
concerns. Students would continue to see their Aboriginal Education Worker for many of these 
services if they chose to do so. 
The environment of the counselling centre where this composite counsellor worked 
would not be so busy that services were seen as inaccessible. It would be open and inviting, a 
place to hang out, a place where students could drop in without an appointment and where they 
would be able to see a counsellor without explaining personal matters to a secretary. It would 
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be a place where students could be assigned alphabetically to counsellors (as is the current 
practice), but where they would have the freedom to see another counsellor if they chose to. 
Specific Findings Related to Peavy's 1994 Research Findings 
While the intent of this research project was not to replicate Peavy's research, the 
results have some parallels. Peavy's composite profile of a First Nations counsellor included 
counsellors who were of Aboriginal ancestry or had extensive knowledge of Aboriginal culture, 
were aware of cultural diversity, were informal and friendly, could build trust, permitted drop-
in visits, were open to family and community, could knowledgeably assist with issues (both 
personal and school-related) unique to Aboriginal students, and who used a holistic and 
personal approach (Peavy, 1994-b). This was based on research results from both the students 
and the adults he interviewed. 
In the present study, only one student mentioned that they would prefer it if their 
Aboriginal counsellor was Aboriginal, though many students responded positively to this 
option by nods. Other areas where results of the present study indicate concurrence with 
Peavy's findings were in the need for counsellors to be friendly, trustworthy, permitting drop-in 
visits, giving advice (knowledgeably assist) with issues. By comparison, areas that did not 
surface as direct concerns for Prince George students were being aware of cultural diversity, 
being informal, and using a holistic approach. 
When the results of Peavy's findings, specifically defined by only his student 
participants, are compared to the present study, many similarities stand out. Peavy's students 
wanted a counsellor who was a friend. Prince George students indicated friendliness ~as 
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important, also. Peavy' s participants wanted help with education and career planning. Prince 
George students mentioned this often. Students in both studies expressed a need for help with 
both personal and school-related problems. His participants wanted counsellors who reached 
out, were friendly and trustworthy, who took time to understand, and who they could drop in 
on. Our participants wanted these things, too. Where the studies differ in terms of counsellor 
characteristics is in the need his participants had for counsellors to know when to leave First 
Nations students alone (though our participants indicated they did not like prying), to know 
about their families and bands, and to be informal. 
Specific Findings Related to Other Research Findings 
Dolan's (1995) study indicated a lack of student awareness that a Native counsellor 
worked at each of the provincial schools that were studied in Cape Breton. While Prince 
George students seemed very aware of the existence of counsellors, Aboriginal Education 
Workers, and an Aboriginal counsellor (where applicable), some were unsure about the 
procedures for accessing counselling services. They were clear, however, about accessing the 
Aboriginal Education Worker' s services. In general, they were more aware than the Cape 
Breton students of the services available to them. Another discrepancy between the findings 
from this study's focus groups and Dolan' s lies in her participants wanting their First Nations 
counsellor to visit classrooms, to have their offices close to where students spend their time, 
and to go where the students go. Prince George students, while wanting counsellors to be 
friendly and accessible, did not give any preferable locations for counselling centres. 
McCormick & France (1995) indicated that family is important in counselling and that 
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group counselling is more appropriate for First Nations students. The results of this study 
might suggest otherwise. Some of the focus group participants did indicate that they would 
prefer to talk about problems with family or friends instead of a counsellor, but many indicated 
that they would not like family included in school counselling sessions. McCormick ( 1997) 
does say the family is the first place a traditional First Nations person will turn, which does 
concur with the findings of the present study. McCormick, Neumann, Amundson, and McLean 
(1999) suggest, with regards to career counselling, that youth be able to invite family and/or 
community members who they want to have included. 
McCormick ( 1995) believes trust in counsellors is possibly the biggest factor in 
successful client-counsellor relationships, which was also one of the most important factors for 
Prince George students. McCormick ( 1998) recommends that counsellors listen and learn from 
their clients. This study's participants felt that listening to them was also very important. 
During focus group discussions, students indicated that sometimes that is all they want- just to 
have someone listen to them. 
In the research conducted by Chandler & Lalonde ( 1998), they report that a measure of 
Aboriginal control over education funding through negotiations with School Districts is vital to 
cultural continuity. The involvement of the Aboriginal Education Board in the education of 
Aboriginal students in Prince George is currently in place in this School District. 
Strengths, Weaknesses, and Limitations of this Study 
It is my belief that a major strength in this research project has arisen from the 
collaboration with the Aboriginal Education Board prior to conducting any research. This 
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collaboration led to the selection and use of Focus Groups in the research design, which is not 
what I had originally planned, but which enhanced the study, opening the door for dialogue and 
interaction, while providing the added presence of an Elder. 
Maintaining the voice of the participants is another strength of the study. Wherever 
possible, the student's own words were quoted. It is their perceptions that the project set out to 
give voice to and it is their perceptions which are presented. 
Though having this study conducted by a non-Aboriginal researcher is undoubtedly a 
weakness, it can also be seen as a strength. McCormick (1997, p. 98) states, "Because there 
are very few trained First Nations counsellors working with First Nations clients, the majority 
of native people must see a nonnative counsellor". From this point of view, speaking with 
Aboriginal students to find their perspective on counselling can give insight to those 
"nonnative" counsellors that may not need to be made apparent to counsellors who have 
Aboriginal ancestry. 
The most significant limitation in the design of this research project was the inclusion 
of electronic tape recording equipment. This was apparent in the very noticeable change in 
atmosphere of all the groups when the recording equipment was unplugged. Conversation then 
became more natural and conversational. Participants appeared to be more relaxed and the 
interactions between the researcher, the participating Elder and students generated very 
interesting discussion relevant to the research project, but by agreement was left un-
documented. Statements made in guarded ways during the recorded interview were later 
elaborated on because students appeared to feel safe to share more of their thoughts. However, 
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these elaborated details would not, in my estimation, significantly change the outcome of this 
study, for they did not significantly alter the meaning of the utterances made when recording 
was occurring, but rather provided details to support earlier comments. For example, a one 
word answer, such as "listening" given during recording in response to the question about 
qualities of counsellors was able to generate a detailed discussion when the equipment was off 
There is a limitation in the level of trust that participating students might have felt 
toward me. They may have been uncomfortable expressing their thoughts and feelings to me, a 
Non-Aboriginal researcher, and may have been more able to respond with less stress and/or 
inhibition to a person they already knew and trusted. The inclusion of an Elder was designed to 
help alleviate part of this limitation. An Aboriginal Education Worker who knew the students 
was present at one focus group session. This, in itself, can become a limitation, however, as 
students may be conscious of hurting the feelings of a staff member when they discuss school 
services. It is my feeling that trust began to develop after the focus group session was over and 
both the researcher and the participants were able to discuss freely and openly anything they 
chose to. To have had open-ended discussions prior to the focus groups could have influenced 
the outcomes. In this regard, the research project becomes a limitation in and of itself. 
The preparation of the research proposal by a non-Aboriginal researcher presented an 
initial limitation in terms of gaining approval from the university to conduct the research. 
Therefore, approval by the Aboriginal Education Board of the proposal draft was secured, on 
the understanding that any changes or modifications on which consensus was reached would be 
incorporated before the draft was presented in its more final stages to the university project 
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committee. The Aboriginal Education Board approved the draft proposal at their regular 
monthly meeting on February 17, 2000 without any changes requested. The participating Elder 
gave feedback and verification on the analysis before being entered into the final report. 
A limitation of the generalizability of the findings may lie in the fact that only three 
focus groups were conducted, representing only a small portion of Aboriginal students at three 
of Prince George's four Grade 8- 12 secondary schools. The purpose of Focus Groups are not 
to generalize findings to the larger population, however. 
Focus group sessions were brief, as students had schedules to maintain. This is a 
weakness since more time would have allowed for more probing and informal discussion 
following the recorded portions of the sessions. 
The imbalance of male and female students is a limitation that was unavoidable, and 
which could have generated skewed results. 
Questions were not specifically asked to determine the extent to which Aboriginal 
Education Workers were accessed and how this compares to counsellors. This could be a 
weakness, since Aboriginal Education Workers were referred to often. The purpose of the study 
was not to compare counsellors and Aboriginal Education Workers, however, it was to 
investigate student perceptions of counselling services. 
Implications 
Professional Practice 
One of the implications brought to the forefront by this study is the reality that 
secondary school counsellors and Aboriginal Education Workers work together to meet the 
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needs of students in Prince George. Students were very comfortable in discussing the way they 
both meet their needs. There was no confusion in who they should be going to for which 
needs. It was apparent to this researcher that students relied heavily on the presence of the 
Aboriginal Education Worker in each of the schools. 
The information collected during each Focus Group reflected the culture of each of the 
participating schools. Since discussions around the varied school cultures would lead to 
participant identification, this will not be pursued in this paper, but it could be recommended 
that school-based counsellors conduct their own Focus Groups to gain insight into how their 
students perceive counselling services available to them. During the sessions, I wished the 
schools' counsellors could have heard what their students had to say about their school, their 
Aboriginal Education Workers and other counsellors, and their needs. They would have been 
proud of many of the things that students talked about, and they would have realized some 
things that might easily be changed to meet student needs. 
By constructing (as did Peavy) a composite counsellor, based on student's answers to 
Focus Group questions, counsellors can reflect on their own practice and set goals for growth 
and professional development. See Chapter 5 - Counselling Services Perceived as Desirable to 
Aboriginal Youth in Prince George. 
Another implication that suggests consideration is that better role clarity regarding the 
positions of counsellors and administrators should be explained to students. 
Understanding in the Field 
It is my belief that this study is an important follow-up to Peavy's (1994) research. 
\ 
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Findings support many of Peavy's recommendations of eight years ago, but there are 
differences also. Being a local study (as was Peavy's), it reflects the current counselling 
practices in Prince George, including the availability of Aboriginal Education Workers to 
students. Focus Group discussions in this study give direction for future research that is 
matched to the times. 
Recommendations for School-Based Counsellors 
The participants in this study knew what they wanted and needed from counsellors. 
The following is a summary of recommendations based on their responses to the focus group 
questions. 
Encourage Aboriginal students to use the counselling area by providing an open and 
inviting place to hang out. Permit students to see counsellors with or without appointments. 
Be sure all students know how to access counsellors and what kinds of assistance you can give. 
Be prepared to give advice, help with school, home and personal problems, listen, 
answer questions, change schedules, mediate or assist with discipline issues with 
administrators and give guidance for financial problems. Help students clarify the roles of 
administrators, counsellors and Aboriginal Education Workers. 
To gain the confidence of students, be a good listener, be trustworthy by keeping 
confidences, be approachable. be patient, have a good attitude, have a sense of humor, treat 
students with respect, be supportive, be open, be friendly, have compassion, have good morals, 
be understanding, be easy to talk to, and be available for drop-in visits. Know that sacrifices of 
time are appreciated and that students prefer it when family members are included by mutual 
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agreement between themselves and the counsellor. 
Students said it would help if counsellors were Aboriginal themselves and while this 
may not be possible, it is possible for counsellors to learn from research that indicates how 
important it is to consider another person's world view. Have an awareness that students may 
have needs beyond those that you can provide. Know when to refer them to someone else, 
which may be their family. 
Advocate for the continued presence of Aboriginal Education Workers in schools. 
Students clearly indicated that they highly value these staff members. Aboriginal Education 
Workers may be able to make connections with students that non-Aboriginal counsellors are 
not culturally able to. The willingness of counsellors to include Aboriginal Education Workers 
in the counselling of Aboriginal students can only strengthen counselling relationships. 
Holding focus groups within individual schools can provide incredible insights into 
what students perceive and how their needs can best be met. Listen to each student~ hear their 
needs. 
Recommendations for Further Research 
Recommendations for further research that arise from this project include comparing 
the counselling needs of non-Aboriginal students and Aboriginal students to determine if 
significant differences exist and if they do, to what degree. 
An investigation into the working relationships between Aboriginal Education Workers 
and school counsellors would be valuable to identify factors that enhance these relationships in 
order to educate and train school personnel to jointly meet the counselling needs of Aboriginal 
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students. 
Researching students' perceptions of and attitudes toward Aboriginal Education 
Workers as compared to counsellors could be beneficial as the students in this study did not 
share any negative feelings towards Aboriginal Education Workers. Such research may lead to 
greater understanding of student needs and to the potential development of counselling 
programs that better meet those needs. 
Summary of Conclusions and Implications 
Counselling services for Aboriginal students in Prince George include the services of 
Aboriginal Education Workers. Students spoke highly of Aboriginal Education Workers, 
depending on them for a spectrum of services, many of which overlap with the services offered 
by counsellors. Students indicated that Aboriginal Education Workers are valued in their 
schools and accessed frequently. 
Many of the findings in Peavy's 1994 study are replicated in the current study. Some 
differences existed, but these also existed within the current study in terms of varying between 
focus groups at the three schools. This might suggest that each school has a climate of its own, 
with student needs particular to its student body and that to truly know what is needed in each 
school that focus groups at each school for that school only might be of more benefit than 
generalizing from school to school. 
Students described traits they valued in counsellors and identified factors that inhibit 
their seeking counselling. The composite counsellor description and environment of the 
counselling centre provided in this document (see Chapter 5, Counselling Services Perceived as 
Desirable to Aboriginal Youth in Prince George) provide counsellors with students' 
perceptions of what good counsellors do. 
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It was my initial belief that in order to provide services to students, we should listen to 
students talk about their needs and their preferences for service delivery. After working 
through the lengthy process of the literature review, the focus groups, the analysis, etc., this 
belief has only been strengthened. Students do know what they need. We should listen 
carefully to help meet those needs as effectively as we possibly can. 
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Title of study: 
Purpose of study: 
Letter of Consent for Access 
from Aboriginal Education Board 
Appendix A - 1 
Youth Focus Groups on School-Based Counselling for Aboriginal 
Students in Prince George, British Columbia 
The purpose of the research is to find out how Aboriginal youth, 
attending public secondary schools in Prince George, feel about 
school-based counselling services (Does it meet their needs?). 
This is to certify that I, , on behalf of the Aboriginal Education 
Board (Prince George) give consent for Jane Anderlini to proceed with the above research during 
the 2000/2001 school year. I have been informed that this study is being conducted by Jane 
Anderlini as part of her thesis requirements for the degree of Master of Education (Counselling) 
at the University of Northern British Columbia. This study is supervised by Dr. Paul Madak, 
Chair of the Education Program at the University ofNorthem British Columbia. 
I am aware that students will be asked to participate in a focus groups session, which will 
be approximately one and one-half hours long and will be held at their school in the presence of 
both the schools' Aboriginal Education Worker and an Elder. Students will be required to sign a 
permission form, which will also be signed by their parents/guardians. The principal of each 
school involved will also be asked to sign a consent form before either students or staff are 
approached. A representative of School District No. 57's Central Administration will also give 
consent for this research to take place. (See Appendices in Proposal for sample invitations and 
consent forms .) The focus group sessions will be tape recorded. All data will remain 
confidential with regard to student identities. Following analysis, all tapes will be erased. 
(Research design and methodology is described in detail in Chapter 2 of the Proposal document.) 
I understand that student participation in this study is completely voluntary, following 
response to an invitation and that students may withdraw at any point without negative 
consequences. I further understand that any questions I wish to ask about this research will be 
answered to my satisfaction. Questions may be directed to Jane Anderlini at 962-9211 or to Dr. 
Paul Madak at UNBC 960-6520. Complaints about the project should be directed to the Office 
of Research and Graduate Studies, UNBC, 960-5820. 
(signature of AEB representative) (date) 
Encl. (Complete Proposal Document) 
Title of study: 
Purpose of study: 
Letter of Consent for Access 
from School District No. 57 
Appendix A - 2 
Youth Focus Groups on School-Based Counselling for Aboriginal 
Students in Prince George, British Columbia 
The purpose of the research is to find out how Aboriginal youth, 
attending public secondary schools in Prince George, feel about 
school-based counselling services (Does it meet their needs?). 
This is to certify that I, , on behalf of School District No. 57 
(Prince George) give consent for Jane Anderlini to proceed with the above research during the 
2000/2001 school year. I have been informed that this study is being conducted by Jane 
Anderlini as part of her thesis requirements for the degree of Master of Education (Counselling) 
at the University of Northern British Columbia. This study is supervised by Dr. Paul Madak, 
Chair of the Education Program at the University ofNorthem British Columbia. · 
I am aware that students will be asked to participate in a focus groups session, which will 
be approximately one and one-half hours long and will be held at their school in the presence of 
both the schools' Aboriginal Education Worker and an Elder. Students will be required to sign a 
permission form, which will also be signed by their parents/guardians. The principal of each 
school involved will also be asked to sign a consent form before either students or staff are 
approached. Approval from both the Aboriginal Education Board and School District No. 57 
will be acquired before any research begins. (See Appendices in Proposal for sample invitations 
and consent forms.) The focus group sessions will be tape recorded. All data will remain 
confidential with regard to student identities. Following analysis, all tapes will be erased. 
(Research design and methodology is described in detail in Chapter 2 of the Proposal document.) 
I understand that student participation in this study is completely voluntary, following 
response to an invitation and that students may withdraw at any point without negative 
consequences. I further understand that any questions I wish to ask about this research will be 
answered to my satisfaction. Questions may be directed to Jane Anderlini at 962-9211 or to Dr. 
Paul Madak at UNBC 960-6520. Complaints about the project should be directed to the Office 
ofResearch and Graduate Studies, UNBC, 960-5820. 
(signature) (date) 
(position) 
Encl. (Complete Proposal Document) 
Title of study: 
Purpose of study: 
Letter of Consent for Access 
from School Principal 
Appendix A- 3 
Youth Focus Groups on School-Based Counselling for Aboriginal 
Students in Prince George, British Columbia 
The purpose of the research is to find out how Aboriginal youth, 
attending public secondary schools in Prince George, feel about 
school-based counselling services (Does it meet their needs?). 
This is to certify that I, , Principal, give consent for Jane 
Anderlini to proceed with the above research at ______________ _ 
(school) during the 2000/2001 school year. I have been informed that this study is being 
conducted by Jane Anderlini as part of her thesis requirements for the degree of Master of 
Education (Counselling) at the University of Northern British Columbia. This study is 
supervised by Dr. Paul Madak, Chair of the Education Program at the University of Northern 
British Columbia. 
I am aware that students will be asked to participate in a focus groups session, which will 
be approximately one and one-half hours long and will be held at their school in the presence of 
both the schools' Aboriginal Education Worker and an Elder. Students will be required to sign a 
permission form, which will also be signed by their parents/guardians (copies of these are 
enclosed). Representatives from both School District No. 57 and the Aboriginal Education 
Board have given consent for this research to proceed, along with the Ethics Committee at the 
University of Northern British Columbia. The focus group sessions will be tape recorded. All 
data will remain confidential with regard to student identities. Following analysis, all tapes will 
be erased. 
I understand that student participation in this study is completely voluntary, following 
response to an invitation and that students may withdraw at any point without negative 
consequences. I further understand that any questions I wish to ask about this research will be 
answered to my satisfaction. Questions may be directed to Jane Anderlini at 962-9211 or to Dr. 
Paul Madak at UNBC 960-6520. Complaints about the project should be directed to the Office 
ofResearch and Graduate Studies, UNBC, 960-5820. 
(signature) 
(date) 
Encl. (student/parent consent form and letter of invitation) 
Appendix A - 4 
Informed Consent 
Title of study: Youth Focus Groups on School-Based Counselling for Aboriginal 
Students in Prince George, British Columbia 
Purpose of study: The purpose of the research is to find out how Aboriginal youth, 
attending public secondary schools in Prince George, feel about 
school-based counselling services (Does it meet their needs?). 
This is to certify that I, , agree to voluntarily 
participate in this study. I have been informed that this study is being conducted by Jane 
Anderlini as part of her thesis requirements for the degree of Master of Education 
(Counselling) at the University of Northern British Columbia. This study is supervised by Dr. 
Paul Madak, Chair of the Education Program at the University ofNorthem British Columbia. I 
further understand that both the local Aboriginal Education Board and School District No. 57 
(Prince George) have approved this research. 
I agree to participate by attending and contributing to a focus group session, which will 
be approximately one and one-half hours long and will be held at my school in the presence of 
both the school's Aboriginal Education Worker and an Elder. I understand that this session 
will be tape recorded. All data will remain confidential with regard to my identity. Following 
analysis, all tapes will be erased. The results will be written up in thesis form, published with 
the above title, and will be available at the University of Northern British Columbia library. 
I understand that my participation in this study is completely voluntary, following my 
response to an invitation, and that I may withdraw at any point without negative consequences. 
I may ask any questions I want about this project and questions I ask will be answered 
to my satisfaction. Questions may be directed to Jane Anderlini at 962-9211 or to Dr. Paul 
Madak at UNBC 960-6520. Complaints about the project should be directed to the Office of 
Research and Graduate Studies, UNBC, 960-5820. 
Date: ------- Participant's 
Signature ____________ _ 
I have read the above information and give my consent for my son/daughter to 
participate in this study. 
Date: ------- Parent/Guardian' s 
Signature-------------
* See invitation on reverse for more information. 
Appendix A - 5 
Informed Consent 
Title of study: Youth Focus Groups on School-Based Counselling for 
Aboriginal Students in Prince George, British Columbia 
Purpose of study: The purpose of the research is to fmd out how Aboriginal 
youth, attending public secondary schools in Prince 
George, feel about school-based counselling services 
(Does it meet their needs?). 
This letter is to certify that I, Mabel George, was with Jane Anderlini 
during the three focus groups conducted in District schools. I read the 
summary of the focus group fmdings for verification before it was presented 
to the University of Northern British Columbia. 
I give my permission for Jane Anderlini to use my name in the fmal 
research document and to include my feedback comments. 
Date: ----------------------------
Signature ______________ _ 
Appendix B 
lt1vitatiot1 to Participate it1 a Focus G-roup Study 
Who's mvited? 
Anyone attending your school, with Aboriginal heritage, who is currently in 
Grades Ten, Eleven, or Twelve. 
What's a focus group? 
A focus group is a group interview. It' s a research method that is sometimes used 
instead of surveys or questionnaires to gather information about a topic. By 
having a group conversation, a researcher can learn more about what a topic 
means to people than they can from a survey or questionnaire. 
How will it happe.,? 
Between six and ten students will meet with Jane Anderlini (a Master of 
Education [counselling] student at UNBC), your school's Aboriginal Education 
Worker and an Elder for about one and one-halfhours. You will be able to share 
your thoughts about counselling services available to you in your school in a 
relaxed and casual atmosphere. The focus group will take place at your school 
sometime during the 2000/2001 school year. 
Why participate? 
The information you share will help counsellors and School Board staff 
understand if they' re meeting your needs and the needs of other students. This is a 
chance to share your thoughts and maybe even to make a difference. Yow: 
identity will be confidential - no names will be used in the research report 
What else should I k.,ow about this? 
Focus group sessions will also take place at two or three other secondary schools 
in Prince George. The information shared will be recorded and written up in 
report form. Your iderrttty will be eottfidetttial - no ttaiHes will be used it1 the research 
report. Both you and a parent! guardian must sign a consent form before you can 
participate in the group. 
If you would like to be a participa"t, co"tact: _______ _ 
Appendix C 
Focus Group Questions 
1. How do you, as students, use the counselling services that are 
available to you at the school? 
-school based counsellor -Aboriginal Education Worker 
2. What counselling needs to you have that you feel are met well? 
3. What counselling needs to you have that you feel are not being met 
well? 
4. What qualities are important for a counsellor to have? 
5. Why might you choose not to see a counsellor? 
6. How do you feel about including your family in school counselling 
sessions? 
7. How important are traditional models, such as talking circles, in 
school counselling? 
8. Do you have advice on how school counselling services could be 
better? 1 
9. Is there anything else? What have we missed? 
